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Preface

This Teacher’s Guide has been designed to enable the teacher to
interpret the revised curriculum and use the accompanying learner
textbook effectively. The Teacher’s Guide provides guidance on what is
required before, during and after the teaching and learning
experiences.

To ease the work of the teacher, all the activities and instructions in the
Learner’s Book have been incorporated in this Guide but with
additional information and possible responses to the activities. The
guide has been designed bearing in mind the major aim of the revised
curriculum which is to build in the learners the key competences that
are required in the 21st century while promoting values and attitudes
and effective learning and acquisition of skills, to prepare the learner
for higher education and eventually the world of work.

This book has been written in line with the Revised Lower Secondary
School Curriculum. The book has incorporated knowledge, skills partly
required to produce a learner who has the competences that are
required in the 21st century; promoting values and attitudes; effective
learning and acquisition of skills in order to reduce unemployment
among school graduates.
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Associate Professor Betty Ezati
Chairperson, NCDC Governing Council
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Note to the Teacher

The new textbook and teacher’s guide for the English Language and
Literature in English follows the competence based approach to learning as
provided for by the new English Language and Literature in English syllabi.
So, what is the competence-based approach?

According to Roegiers, Xavier A competence is what enables someone to
correctly perform a complex task. A competent learner is one who uses the
knowledge and skills learnt across the subjects on the curriculum, to deal
with daily life problems. This therefore requires you as the teacher to provide
the learner with the tools, which are called resources and teach how to use
these resources to solve a problem situation/activity/task. The competency
approach requires that two or three competences are identified, and used to
help each learner to develop by the end of each year. You should define what
the learner needs in terms of the knowledge, skills and know-being (values
and attitudes) which become the objectives and activities.

The learner should be shown the relevance of the knowledge. For example,
grammar is meant to help the learner to communicate fluently in English.
Your task then is to give situations that will prompt the learners to put into
practice what has been learnt. These situations should be related to their
everyday lives.

In language learning for instance, for a learner to be considered competent in
requesting for written instructions to a destination that he/she does not know
the resources which he/she will need are:

- He/she must know the status of the person giving him/her the
instructions, letter format, courtesy rules, grammar rules. This
requires him/her to acquire the appropriate knowledge;

- He/she must be able to give the different forms of a verb, use the
knowledge depending on the context to state the request clearly and
accurately. For this he/she requires the skills;

- Finally, he/she must be courteous and respectful in writing, read
through what has been written. For this he/she requires the attitude
or values also known as the know-being.
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The words highlighted are the tools that the learner needs before he/she can
solve a communication problem in English. So, it is your responsibility to give
learners opportunities to acquire the resources that will help them tackle any
language situation however complex.

A number of activities are provided in the textbook and others should be
generated by you. At the end of each chapter a wrap up activity, which is
given as activity of integration, is provided. The activity requires an
integration of the three types of resources which have already been
mentioned above as knowledge, skills and the know-being or values and
attitudes. In order to assess the learner, the competence levels are provided
in the evaluation grid as relevance of the production, coherence of the
narrative, language accuracy and originality and creativity of the
production, for the task or activity given at the end of each chapter.

An evaluation grid showing the different competence levels and descriptors
has been provided in the guide. This is to help you assess the learner’s
performance objectively. To simplify your work, the learner’s textbook has
also been provided for in this guide. This is to help you during the lesson
preparation and delivery. The learner text has been given in a red colour. The
guide also has expected responses for the activities in the learner’s book.

Unlike the other textbooks which you have been using to teach language, this
new textbook has also included guidance on how to support the teaching and
learning of literature in English. The guidance given is mainly for the schools
which will offer literature in English as an elective. However, conscious of the
role of literature in the learning of English language, teachers are encouraged
to teach only the general areas in literature.

It is important to note that this is just a guide and it does not in any way
prevent you from using any other reference and your vast experience of
teaching the language areas expected to be covered in Senior One.

Feedback from learners’ work

Despite the fact that some of your classes are large, there is need of you to
mark learner’s works and give them feedback. You may from time to time
encourage them to mark each other’s work under your guidance, but it is
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important that you look at their work so as to be able to provide remedial for
those who will need it. Learners will need to get feedback on their work as a
way of motivation.

LISTENING AND SPEAKING

The learners have just joined S.1. It is important that they are engaged in
listening and speaking in English during the lessons. The resources which
they need include the:

Knowledge:

Types of speech: narrative and persuasive

Language variety as in stress and intonation

Elements of good speech such as diction, fluency intonation
Logical connectors and their functions

Introduce and end a speech
Select proper narrative techniques
Use language to speak interestingly

Know-being/Attitude/Values

Use body language appropriately

Draw the attention of the audience/class/group
Speak confidently

Be audible and articulate in speech.

READING AND WRITING

Knowledge/content

Types of writing such as narration, description and prose
Writing conventions, rules, styles

Analyse texts
Use logical connectors to achieve coherence and cohesion
Use appropriate vocabulary and structures
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e Theverb to be, personal pronouns and abstract nouns and word
power

Know how/attitudes/ values /behaviour
e Expressopinions
e Express feelings using descriptive words such as like and dislike
e Plan/outline writing piece.
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CHAPTER1

PERSONAL AND FAMILY LIFE

MY FAMILY

Introduction

By the end of this chapter, the learners should be able to narrate a story
about personal and family life, use the verb ‘to be’ in the present tense and
personal pronouns to communicate effectively in the English language. They
need to know that when we meet people for the first time, we are always
interested in knowing who they are, the things they like and dislike, and what
type of families they come from.

Teacher Preparation

The following are the materials which you will need to prepare to teach this
chapter:

e dictionary
e thesaurus
e family photographs/documentaries/illustrations about family life

=
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e passages/extracts about family life

o illustration of a family tree

e textsinform of poems/plays/prose
Learners open their textbook and read the introduction to the unit. Using Fig
1 learners in pairs talk about the illustration and use it to talk about
themselves, their hobbies and their families.

Key Words Learning Outcomes
family By the end of this Chapter the learner should be able
to:
like and dislikes e write information and ideas about families and
family tree family life.
e interpret graphical and pictorial representation of
relatives families.
personal pronouns e state likes and dislikes.

e employ abstract nouns.

abstract nouns e demonstrate the correct use of the verb ‘to be’ in
the present tense.

e apply all forms of personal pronouns in written
and oral conversations.

e identify how to interpret real life situations so as to
be able to orally express like and dislikes.

e recognise how to ask questions in order to extend
their thinking.

e know the basic poetic features such as stanzas,
rhythm and rhyme schemes.

e write own compositions based in questions asked.

Activity 1.1: Listen and speak

In pairs, let the learners introduce one another to giving their names, where
they live, former school and what they like doing during their free time. Let
them talk about their family giving the family name, number of siblings and
the responsibilities of the different members of their family.

Ask some of them to present to the class who they are and say something
about their families and the things they like and dislike. Take note of the
following as they speak:
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body language
e language usage especially the use of the present tense
learners attitude towards themselves and their families

Activity 1.2: Write
In small groups, let them share how their family works together to avoid
conflicts so as to have a peaceful family. Let them write down what they have
shared and prepare to present to the whole class. Encourage the shy and
introverts who may not want to get involved and give them the role of being
the secretaries to the group. If a learner has reservations talking about their
families, do not force them. Let them listen in and they will participate in any

other of the topics.

Activity 1. 3: Write

Families are usually beyond the nuclear one. Ask learners if they remember
what they learnt about nuclear and extended families in Social Studies at the
primary level.

Ask them to write down two differences between nuclear and extended
families and share with a partner.

Note: Do you know that we all started from somewhere. We had great
grandparents on both our father’s (paternal) and mother’s (maternal) sides.
We then have grandparents, aunties, uncles and cousins. When you try to
follow your origin or lineage it comes out as a family tree as shown in Figure 1
below.

your grandmother | your grandfather
[ ] [ ] @ [ ]

your mom | yourdad  your aunt | your uncle
L] [ ] @ [ ]

you  your sibling your cousins

Figure 1.1 : Family tree
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A family tree is a chart that indicates the relationship between the different
members of a family.

Remind the learners of the two types of families: nuclear and extended. A
nuclear family is a family that comprises father, mother and children; and the
extended one which includes the broader families or relatives.

For this task, learners should concentrate on the extended family so as to
easily represent it on a family tree. Learners should be introduced to the
vocabularies related to the different family members and their relationship.

Refer to the instructions in the learner’s book to run the lesson. Ask the
learners to find out from their parents or guardians the different people that
they are related to. Ask them to discuss why it is important to know our family
lines. For learners who will not know much about their lineage encourage
them to find out from an elder person related to them. Help the learners
understand why it is important to know their lineage. For instance, there are
tribes in their countries that do not marry from the same lineage. Knowing it
would help to protect incest. If the learners do not have this information,
encourage them to get it from any older person or parent who they can
access easily.

Using the information the learners have gathered about their family (ies), ask
them to draw their family tree and make a class presentation. If possible, ask
them to use ICT to design their family trees.

Activity 1.4: The use of the present form of the verb ‘to be’

Introduce the learners to the use of the verb ‘to be’ which is also known as the
present simple tense. Use the explanation given in their textbook.

The verb ‘to be’ is used to refer to an action or event that usually takes place.
It also refers to a present or general state of being, whether temporary,
permanent or common.

For example:
e lam happy.
e Sheis useful.
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Ask the students to compose ten sentences using the verb ‘to be’ expressing
their feelings towards members of their family. The verb ‘to be’ can also be
used to refer to something that is true at the present moment.

For example:

e Sheistwenty years old.

e Heismy father.
Tables 1.1 and 1.2 below show how the verb ‘to be’ is written in the
affirmative and negative forms.

Table 1.1: Affirmative Forms of the Verb ‘to be’

Subject Pronouns Full form Contracted form
I Am ‘m
You Are ‘re
We Are ‘re
You Are ‘re
They Are ‘re

Table 1.2: Negative Forms of the Verb ‘to be’

Subject Pronouns Full form Contracted form
I am not ‘m not
You are not ‘aren’t
We are not ‘aren’t
You are not ‘aren’t
They are not ‘aren’t

Inform the learners that in spoken English we usually say I’'m/you’ve/didn’t
etc. rather than | am/you have/did not. We also use this short from in informal
written English as in letter to friends etc. The following is the list of the short
forms of auxiliary verbs:

‘scanbeisorhas. But let’s=let us
e ‘dcanbewouldorhad

e ‘mforam

e ‘reforare

e ‘veforhave

e ‘llforwill




SENIOR ONE

The verb to be is used to create a simple ‘yes’ or ‘no’ questions by inverting
the order of subject and the 'To be’ verb. The most important function of
these forms of the verbs is their use in short answers and responses. For
example:

e Areyou fond of matooke? No, I’'m not/Yes | am.
e Doyou like fish? No | don’t/Yes | do.

Let the learners appreciate the use of the short forms in relation to the Unit.

After taking them through Tables 1.1 and 1.2 in the learner’s textbook, guide
them to compose sentences using the affirmative and negative forms of the
verb ‘to be’.

Activity 1.5: Writing

Ask learners to complete the following activities.

A. Fillin the blanks with the right personal pronoun from the brackets (you,
he, she, it, we, and they):

Expected Responses

1. Francisis my father, he isn’t my mother.

2. Dorcas is my mother, she isn’t my father.

3. My friend and | belong to the same clan, but we aren’t of the same
family.

4. Ourhomeisin Kiira, itisn’t in Kyambogo.

B. Fillin the blanks with the right form of the verb to be (am, are, is)
Expected Responses

1. Areyou hissister?

2. Yes,lam.

3. Pearland Carol are sisters.

4. My brother Eria and | are twins.
5. Thefood is delicious.

C. Complete the sentences below with the correct form of the verb to be
(negative or affirmative)

Expected Responses

1. Is Julie asister to Paul? No, she isn’t.

2. What about Robert? Is he related to Julie? Yes, he is.

3. Were Mr and Mrs Mugoya grandparents to Alice? No, they weren’t.

4. Does Mrs Mukasa live with her daughter in Masaka? No, she doesn’t.
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Activity 1.6: Writing

Ask learners to write a short story, of about two paragraphs, about their
families and the things that they like or dislike. When you check their work,
look out for the following:

- The use of the right form of the verb ‘to be’

- Correct use of punctuation marks
- Legible handwriting
- Coherence in the follow of ideas.

Activity 1.7: Writing

Remind the learners about their class of sets in Mathematics, and ask them to
draw a Venn diagram to illustrate the number of people in their family who
share the same likes and dislikes. This activity is meant to show the
relationship between mathematics and language.

The comprehension passages in Activities 1.8 and 1.9 are meant to help
learners read, understand and answer the questions about what they have
read. The illustrations are meant to help them comprehend the passage.
Begin the activity by asking them to study the picture and discuss it. They
could also be asked, using the illustration, and the title of the chapter, to
make a prediction of what the passage will be about. After they have read,
you may ask them if their predictions were correct. This is meant to get them
prepared for the reading task.

Activity 1.8: Read and write

Ask learners to read the passage, and identify the difficult words. Ask them to
look them up in the dictionary and their meaning.

Read the following passage from a book called a Dakar Childhood by
Nafissatou Dialo, a female writer from Guinea and do the task that follows.

| was born in Titene on March 11 1941 in the area known as the ‘Guards’
camp. Don’t try to find this camp; it is now the Iba Mar Diop Stadium. Our
house was one of the few civilian’s houses in that area where the policemen,
who guarded the Medina and its surroundings, were stationed.

The camp was surrounded by a wall with two gates, one to the north and the
other to the south, through which we passed in and out. This wall separated
the camp from the rest of the area which consisted of huts and sharks, which
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were in some places grouped together in confusion. Through this area ran
narrow sand streets, crowded with people and domestic animals.

Inside the camp, everything was orderly and quiet. The policemen’s quarters
consisted of little wooden houses, painted yellow, arranged in straight rows.
There were coconut palms and well-kept vegetable gardens which provided
us with our farm produce. The calm quietness and simplicity of the scene was
reflected in the peaceful attractiveness of our home. The large brick houses
had been built by my grandfather and father who ran a business which
employed most of the males in our family. My uncles, cousins and brothers all
helped in the construction of the house and created the character of the
place.

Every inch of floor was cemented and every single door was made, by their
own hands. We were very fond of our house because it was our small world in
the great wide world. It was our place of refuge and security.

There were large rooms, high ceilings and huge windows - as big as doors -
space everywhere; the house made you want to run and jump and shout, a
feeling | remember with fondness.

The house was divided into two quite separate parts. The north wing was
reserved for my father and his temporary guests. | lived in the south wing with
my grandfather and his two wives, one of whom was my grandmother, my
sisters, brother, uncles, aunts and cousins.

The very large courtyard was planted with all kinds of fruit trees: mangoes,
pomegranates, guavas, paw paws. It was like a farm with all the domestic
animals: ducks, hens and cockerel; sheep and goats; numerous cats that
never left our home even when we children mistreated them.



LEARNER’S TEXTBOOK FOR ENGLISH
LANGUAGE AND LITERATURE IN ENGLISH

Figure 1.1: My home in the camp

Around the house there were two verandas, which, more than any of the
rooms inside were the scenes of our sorrows and our joys: it was there that
we had our meals and there that our family gatherings took place. Many
village folk who came to the capital to look for work always stayed with us for
some time.

We always gathered on the verandas after supper in the evenings, shivering
with cold or sweating with heat, according to the season, wide awake or
heavy with sleep. There we listened, calmly or excited, to the tales and
legends my grandmother told us.

‘Léébon - once upon a time’, she would begin
‘Lippon - yes, yes!” we chorused.

‘Amon na fi - there was a ...” she continued.
‘Dana am - go on’, we replied.

‘..little girl called Kumba who had no mother and no father.’




SENIOR ONE

That was our favourite story. We asked for it again and again. Sometimes she
would tell us the legend of Leuk Daour, the one - legged horse, the local
jinnee which, she said, galloped past the windows after midnight on
Thursdays and Sundays. We were very afraid of this spirit. None of us would
dare go outside after evening prayers on either of those days.

After reading this passage, ask the learners to write a brief of what they have
just read showing who the author is, what their home looked like and what
they liked about their home.

Expected Response

The products from the learners should:

e be coherently written.

e use appropriate language structures.

e include who the author is; a description of what the home in the
article was like and what the children in the article liked about their
home.

Activity 1.9: Read and talk about It

Ask the learners to read the story silently and study the picture. Thereafter,
ask them to discuss with a partner the questions that follow. Let them share
their answers in a group.

Musa was one of the rich men in the Buwaiswa village. He owned cows, goats,
sheep and two donkeys.

Yokana, Musa’s son, used to look after those animals every day. He always
took the animals to graze. He would stay in the fields all day long. He gotiin a
habit of calling for help even when he was not in danger. He would shout,
“Lion, lion, please help, help ... heeeelp the lion has taken a goat.”
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Figure 1.3: Yokana grazing animals

Whenever he shouted people came to help to chase away the lion but they
found none. They always warned him not to lie about something as serious as
that but he never listened.

One day, a tiger came and grabbed a goat. Yokana shouted for help as he
usually did. But this time nobody came to his help. The tiger killed two goats
and a sheep and went away with another sheep. He went home feeling very
miserable and scared that day. When he told the story to his family,
everybody blamed him for being naughty and a liar.

Expected Responses

Where did Musa live? In the village of Buwaiswa

Did he have children? Yes, he had a son.

Name some of the animals Musa had. He owned cows, goats, sheep
and two donkeys.

Why was Yokana always calling for help? He did it as a bad habit/ He
did it as a joke.

Who used to help Yokana to chase away the lion? The people in the
village.

Why, you do think, the tiger did not attack Yokana? Because there
were the animals that were easy to catch/Because he ran away.
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e What do you learn from Yokana’s behaviour? When we play tricks and
mislead people we will not get help when we really need it/some
jokes can end up being costly.

e Suggest a suitable title for the story. Yokana the foolish boy/How
Yokana got into trouble/Always do the right thing at the right
time/Foolish behaviour can be costly

Additional Exercises
Rewrite these affirmative sentences in the negative form.
- Hemustdoitagain.
- We’re coming tomorrow morning.
- You must come in this morning.
- Why did you come with him?
- Ourteacher wants the homework now.
- You must use the phone while walking in the road.

Activity 1.10: Oral Literature

Ask the learners to tell a traditional story their parents, grandparents, aunties
or mothers used to tell them when they were young. Ask them to share with a
partner any of the stories and present to the class.

Do you know that in addition to the traditional stories you can create your
own stories on any topic? This is known as oral literature.

In this chapter you have learnt language related to Personal and Family life.
Can you write your own story on this chapter?

ACTIVITY OF INTEGRATION

The head teacher of Nakatooke Secondary School has instructed the editor of
the school magazine to ask all the new S.1 students to write articles about
their families, in preparation for the School Family Day celebrations.
1. Write a magazine article about your family using the present tense,
personal pronouns and abstract nouns learnt in this chapter.
2. Include your personal family tree starting with your great
grandparents to you and include their names.
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3. Describe the responsibilities of the members of your family, and how
each one of them helps in ensuring that there is no conflict in the
home.

For the task above, you will use the correction grid below to evaluate the
work of the learners. This grid helps give justification for the level in which
the learner falls so as to avoid subjectivity. A learner who scores a total of 2/3
from the three (3) expected outputs, is considered competent. For the
learners below this mark there will be need for remedial which should be
based on the area of weakness as per the criterion in the grid.




SENIOR ONE

"}no pueys
uononpoud ay3
9¥eW 0} SI3Y30 pue
seap! ‘Aiejngedon
33 JO sw)

ul suonRINJISUl dY3 Ul
pa1121]0sun JuaWald
Kue pappe sey
ays/ay y13utod (1)

sunouoJd jeuossad
‘9sua} Juasaid sasn
"9n0ge (1 Ul Juapnis
3y} ueyy AyAeasn
SS9] yuming

Ajiwey ay3 aqudssp
0} saARd3(pe se yans
A3294100 Aiejngedson
pue JewweJd

:s9sn ays/ay 4 (7) sauiod
oM} suJes Jauiea (il

“J93deyd siyy ul Juiea)
sunou yoelsqe pue
sunououid jeuosiad
‘9suay juasald sasn

‘Riwey

e se 4919301 yjiom
Jie A&oy3 moy sanId
‘Kj1wey ayy aquISIp

03 saAda(pe se yons

A129.4102 Aiejngedon

pue JewweJ3d

:sasn ays/ay 41 syuiod

"anoqge (1 ul se

9SEed Ydnwi se Jou Y3m ysnoyy
PaI1IUSPI 3 UBD SE3PI BY}
"anoqe

(1ursejouing jedi3o] Aiey si
‘an0qe (1 ul se payjiun A1aAJou
S13nqg poo3sJapun aq AjJiej ued

:uondnpoud
ay1 i sutod (z) omy suses usudesT (Il

"}XaU 3y} 0}
B3PI U0 Wodj AlJes)d pue Ajises
9AOW 0} J3peal e 1o} 31qissod

31 soyew pue syde.desed

pue ‘SeusjuUSSs ‘SPIOM

9y} UdaIMIa( Syul| 1e2130] sey
*9]0yM B Se 3Suds sayew

11 "33 3Ud3SISU0D 40 |82I30] SI
ale

$3)0J 413yl 1eYyM pue Ss1squisw
Ajlwey ay3 jo a3e ‘saweu sy}
3uinig 9ouanbas payiun se ‘39
A3}11e301 € SE poo3sIapun ag ued

:uondnpoud ayy

yse}
9y} 03 JUBAD).

jou sj uondnpoud
ay3 1 ulod

ou suJes Jauled
"anoqe

(1u1 se AyAieald
9y} J0 dWos

SYoe] pue umo
J13y3 Jou Inq Ajiwey
e 3noqe d)ipe

ue st uoanpoid
ay3y1urod (1)

9UO Suled Jauled]
“Rjiwey

J13y3 3noge d)dipe
ue s| uondnpoud
ayiyi sutod (z)

6/ V101 duizeSew

dUO SsuJes Jauies ] | (€) 9aJyysuiesssuies (I Jisyutod (€) a1y suiea Joules] (1| Omysulesauied] (1| )ooyss ayy oy d)dnJe uy
(uonanpoud
ay3 jo Ayaneasd
pue fineuiSQ) uondnpoud

2DU3))9IXT )

foeandoy a8enSue :g)

9AljelleN ay3 Jo adua4ayo) :z)

93} JOo 9duen9)9y : 1)

ndinQ payradxy




LEARNER’S TEXTBOOK FOR ENGLISH
LANGUAGE AND LITERATURE IN ENGLISH

1IN0 S9ABD) IN( 3SUD)

1/ juasaid :A3uoim
3uimo)joy ayy sasn -
‘Aiejngedon
pue Jewweid g/
duoum pue Jood sasn -
dys/ay i (0) ‘UIYHM SDOUDIUSS
sjuiod ou suied JauJeaT (Al Y} pue Way3 usamiadg sadexul)
‘sunou joeJsisge Aue A|pJey aJe aJay3 ‘a1ayy aJe
pue sunouo.d A3y3 i pue syde.desed ou sey -
leuosiad ay3 "SJU3AD JO ddudnbas ou s1 18y}
IN0 S9AB3] INQ 3SUD} asnedaq poo3siapun aq jouued -
jussaud ayy sasn - ‘|]e 1e pO03SIapUN 9q JOoUURD -
1onpoud :uondnpoud
3y} jo asodund ayy 03 9y} JI syulod ou suJed JaudeaT (Al
uoije}aJ ul sandslpe 'syde.Sesed pue saouajuss
se yons Aiejngedon ‘SpJoM UM} Syul|
pue Jewweid yeam - 1ed130] Aue AjpJey aJe aiayy -
:s9sn ays/ay 41 urod '9SUDS dY W JOU S90P
(T) @uo suJea Jautea] (11| SISED dWOS Ul pue |ed130]3ous| -
‘9n0qe ‘seapl Jo aduanbas Jjood yym
(1uruapnis ayy ueyy dAljelleu e se Usylm usaq sey -
S9OUBISUl JOM3} Ul INg :uondnpoud
sunou joeJisge pue 3y3 4§l (T) 3ujod suo suJes Jsulea (i
(uondnpoud
ay3jo Ayaneas)
pue AyjeuiSiQ) uondnpo.d

ESITENERYE IR %)

foeanddy agenSue :g)

9AllelieN ay3} Jo 9dua.iayo) :Zd

93} JO 9cuen9)ay 1)

ndinQ paydadx3




SENIOR ONE

Jle usamiaq sdiysuoliejas ayx
MOUS 30U S90P UOol3eJIsn)|i ay} -
‘s;aquiaw Ajwey sy

yam Sures nq
9211 Ajlwey e jo
uoneasnjjues| -

1/ JO S9)}1 Y3 |]e SpNJdUl JOU SS0P - :uoiponpoud

:uondnpoud ayy ay1jiuod (1)
‘Jjnopuels 1 (2) syujod omy susea Jsulea] (11 | duosuded ssuded (il 9/1v10L

uononpoad ayy 294} "S9AJRSWAY}

9)ew 03 sIay3o pue Ajlwey ay3 Jo 3313 dY3 sepnpdul - 0} syuasedpuesd

seapl ‘Aiejngedon *SI9qUIBW AJILUB) JUDIDHIP 1e3.3 J1I9Y}

3y} JO SWJd} ay1 usamyaq sdiysuoiie)as yum 3uiels aay
ul SUOMPNJISUI YL Ul 91 SMOYS uoljensnjjiayy - Ajwey jeuosiad *‘saweu
pa11d1j0sun JusWald ‘Aweyayy e Jo uonensn| A19Y3 dpn)doul pue
Aue pappe sey JO S9)}3/SaWeu sy} sapnjpul - ue s| uoponpoud noA o3 syuasedpue.s
ays/ay j1urod (1) :uononpoud sy ay1 I (¢) spuiod 3ea.8 anoA yym Sun.els
9U0 SsuJed Juspns Jisulod (€) 9aay3 sulea Jaulea] (1| omysulesauled] (I 994} Ajlwey jeuossad y

g/
‘unou Joesqe
pue sunouo.d
Jeuosiad sy 7/
(uondnpoud
ay3 jo Ayaneas)
pue AyjeuiSiQ) uondnpo.d

ERITE) | ERYE B 70) Aoeanddy aSenSueT :g) SAIIRLIEN 3Y3 JO 9DUI3Y0D 7D | dY} JO DUBAIY 1D 1ndinQ pajdadxy




LEARNER’'S TEXTBOOK FOR ENGLISH
LANGUAGE AND LITERATURE IN ENGLISH

€/
‘sIaquiaw Ajlwey JUSISHIP Y}
104 31113 OU Y)IM pue pajjage)
10U 1N 9943 B SI/po01siapun
Aj4e3)2 j0u s1 uoidnpo.ud
9y3 41 spujod (0) ou suJed Jauiea (Al
‘paressn!
JOU pue dAlje.IRU B SI1/93J) B AUO
S| pue saweu ou sey uoldnpo.d
33§l (T) 3ulod suo suJes Jsulea (i
9943 Ajlwey
241 J0 2]}3 3y} spnjouljou ssop -
‘SIaquiaw Ajlwey JUSJSHIP dY}

14

‘suolNIsul
93 pamoj|o}
j0U sey uoidnpoud
3y 41 sutod (0)
ou suJlea Jauiea (11l
‘salrayle
papnjduljou sey -
'S9pIS |eusarew
pue jeusaied
3y} uo SaAne}Rl
ay11no 3uines)
sjuased ayy

(uondnpoud
ay3jo Ayaneas)
pue AyjeuiSiQ)
ERITEN ERYE H )

foeanddy agenSue :g)

9AllelieN ay3} Jo 9dua.iayo) :Zd

uononpo.d
9y} Jo 3dueA3)3Y :TD

ndinQ paydadx3




SENIOR ONE

“}onpoud

Jeuiduio ue

Se Ud1}IM Jou SI
) 4110 Ayinizeand
JO 9oUdPING

ou yum ured

s1 uoidnpoud

ay3 41 (0) syutod
OU SUJEd J2UJIedT]
‘no

pueis uopdnpoud
9y} aew 0}
SJ3Y30 pue seapl
‘Aiejngedon

9y} JO SwId}

Ul suoNAsul
9y} ul paydIjosun

—

ay3 ueyy AyiAizeasd
SS9] YyumIng
paAe|d saj04 Y3 pue
Ajiwey ay3 aquosap
03 saAId3[pe se yans
Kj323.4100 Asejngedson
pue.lewweid -
:sasn
ays/ay Ji (¢) suiod
oM} suJed Jaulea (Il
"¥Se3 9y} 03 uone|al
u1 pasn A)309410
2le SqJaApe pue
SqJan se yons yoaads
josuediuendas -
‘op Aay3 1eym
pue Ajiwey ay3 jo
dnayew ay} aqusap
03 saAIp3[pe se yans

anoqe

(1) ur seyou Inq jed130] Ajiiey si

‘anoqge
(1) u1 se payyiun A1anj0u S|

dAIjeLIRU Y3 JO 3dUdND3S By}

INg poo3siapun aq Ajiej ued

:uondnpoud

“JX3U 3} 0}

eapl auo woulj Al1ea)d pue Ajises

9AOW 0} Jopeal e Joy d|qissod
11 sayew pue sydes3esed
pue ‘saous3juas ‘spiom

9y} UsaMIaq Syul| |ed130) sey
"9]0YM B Se 3SUDS Sayew

31 379 JUISISU0D 4O |ed130] SI
‘Aliwey ayy

ur Auowey ay3 03 3Nq1I3U0D
Aayy moy pue s3]0J ‘Ssweu

ay1 JI () syuiod omy suses Jaulea (1l

jou S| uoipdnpoud
ay3 41 (0) Jurod
ou suwiea Juapns (11
awoy
ayy ul Auowey
Suunsua u) Keid
A3y3 3104 Y3 Y28
ng uonduodssp
e s1 uoionpoud
a3 ! (1) ulod
dUO suJea JsuJes (Il
‘Kuowey
2Insus 0}
awoy ay3 ui sheyd
Wiay3 Jo yoea 1eyy
$9]04 Y3 SOAIZ -
'$9]04 Y3 pue
S9)}3 pue saweu
J19y3 SuIng

‘awoy ay3 ul PIuod
ou s] 349y} Jey} Suinsud

JusWIRYd A13231400 Asejngedon J19Y3 ‘s1aquiaw ay} jo Jaquinu SEG[UENTEINI ui sdjay way3 jo suo
Kue pappe pue.ewweis - ay3 Suinig Aessa pajiun se ‘39 jouondudsapes - ysea moy pue ‘Ajjwey
sey ays/ay :s9sn Aineyoy e se pooisiapun aq ued - uonnpoud A19Y3 Jo sJaquidw
1 (1) urod suo ays/ay JI (€) sauiod :uondnpoud ay) 3yl J1 (¢) sautod ay3 jo sanijiqisuodsal
suJed Jauiea] (I 994y suiea souies] (i J1(€) sautod 9a4y3 suies Jsules] (1 | om) suaed .qduded] (I 9y} jo uondudsap vy
(uondnpoid
ay3 jo Ayaneas)
pue AyjeuidiQ) uondnpo.d
ERITE) | ERYE B 70) Aoeanddy aSenSueT :g) SAIIRLIEN 3Y3 JO 9DUI3Y0D 7D | dY} JO DUBAIY 1D 1ndinQ pajdadxy




LEARNER’S TEXTBOOK FOR ENGLISH
LANGUAGE AND LITERATURE IN ENGLISH

€/ g/
1/ “UIYIIM S3DUSIUIS Z/ 6/1v101
93U} pue Way} Usamiaq
‘A|3uoim wayy sasn sogeyul) Aue A)pJey ul aiayy aJe
Josanndafpeousey - Koy yi pue sydes3esed jou sey -
Aiejngedon pue 'seapl Jo 9duanbas ou s| 343y}
Jewwel3 3uoim 9snedaq pooisiapun g jouued -
pueood sasn - ‘|l 38 POO3}SIapUN 3 JoUURD -
:2dYs/ay 4 (0) saurod :uoi3dnpoud
Ou Ssuded Jaudea] (Al | ay3ji (0) syutod ou sules usulea (Al
“1onpoud ‘syde.3esed pue saduajuas
9y jo asodind ayy 03 ‘SPJOM U3IMID] SHUI|
uolje}aJ ul sandafpe 1e2130] Aue Ajpaey aJe aJsyy -
se yons Aiejngedon 9SUIS dYeW JOU SDOP SISED
pue JewweJs yeam SWOS Ul pue |edi30]jou sy -
sosn ays/ay 4 (1) yutod 'seapl
auo suJed Jauiea (1l 3y} jo duanbas Jjood yum
"9A0QE (1) Ul JUSpNIS 9AIIRLIRU B SB USJILIM US3( Sey -
9y} ueyy saduesul :uondnpoud ayy
JaMa} Ul Inq pasn aJe 1 (T) 3urod suo suJes Jausea] (i
SQJaApE pue SJoA Se anoge (1) ul se
yons yoaads jo sued - 95e9 ydnwi Se jJou yum ysnouyy ysel
9AOQE (I Ul JUSpN3S PoIIIUSPI 8¢ UeD SeapI By} - 9y} 03 JueAD|o.
(uonpdnpoad
ay3 jo Ayaneasd
pue AyjeuiSliQ) uononpoid
ERIIEN ERYE [H 7 foeanddy a8enSue :g) SAIIRLIBN 9] JO 3dUIDY0D 7D | dY) JO IdUBAI)IY 1D 1ndinQ pardadx3
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CHAPTER 2

FINDING INFORMATION

Introduction

By the end of this chapter, the learner should be able to conduct a survey and
use the different sources of information to communicate his/her findings in
writing using comparatives and superlatives.

Teacher Preparation

The following are the materials which you will need to prepare and teach this
chapter.

dictionary

thesaurus

copies a newsletter, newspaper, atlas, encyclopaedia and others sources
of information.

texts in form of poems/plays/prose.
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Key Words Learning Outcomes

source of information  |In this chapter the learner should be able to:
journals

periodicals e identify different sources of information.

encyclopaedia e find sources of information in a library or

!lbrary the internet.
internet
survey e use media correctly and responsibly to find
consonants information.
superlatives
comparatives e extract and present information from a
reference books recorded material.
dictionary ) ) )
textbooks e summarise printed materials.
atlas . . .
e appreciate the different language used in
charts .
reference materials.
maps

e appreciate the different language used in
reference materials.

Activity 2.1: Listen and write

Listening Comprehension

Listening is the first skill which every person acquires. The ability to listen and
comprehend takes practice. You are going to read the following extract to the
learners. Make sure that they pay attention to you. Before reading the extract
allow learners to read through the questions below which are found in their
textbook.

Read the extract twice and make sure that you are audible and clear.

There are different sources of information. Each of these sources presents
information in different ways. Some of these sources are reference books,
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dictionaries, textbooks, atlases, maps, newspapers, magazines, radios,
television, the Internet, newsletters and many others. We need information to
know about the things around us. If we are to excel in whatever we do, we
need information. At school much of the information we need is found in the
textbooks and in the reference books which are found in the library. We
access information by reading and listening to those who have read it like our
teachers. Information makes us knowledgeable. Without knowledge we are
as good as dead because knowledge is power!

You are going to read a text and ask the learners to listen carefully and
answer the questions below.

Expected Responses

1. Give any three different sources of information mentioned in the
passage. Learners give any three from this list: reference books,
dictionaries, textbooks, atlas, maps, newspapers, magazines, radios,
television, the Internet, newsletters.

2. Why do we need information? We need information to know about
the things around us; to excel in what we study at school.

3. Where do we find the information we need at school? We find it in the
library/from the Internet/from our teachers/from our fellow learners.

4. Why is it said that, “knowledge is power”? When we have knowledge
then we get informed on what decisions to take and so make the right
choices.

Activity 2.2: Listen and say

Just like listening, speaking is one of the primary skills which learners need to
develop. At the secondary level many of the learners will be able to speak
English. Since English is the second language, many will still have
interferences from their mother tongues. Some of the sounds which tend to
interfere in their ability to speak fluently will be covered at this level.
However, there might be others that you identify as they speak which you
must deal with.

151,13/ 1§/, 1d3 |
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Read the sounds and the words which use that sound to the learners first so
that they get the correct pronunciation. Thereafter, ask them to try
pronouncing them correctly with a partner. You may need to use the
dictionary so as to get the pronunciations right.

[§] Sheep, ship, shoe

[t§] Chop, church, challenge, chew, cheap, chip
[d3/ Jeep, jeer, joke

/3/ decision, usually, television

Let the learners thereafter write 3 sentences using words that have the
sounds above and then read them in front of the class. Listen to learners as
they help you pronounce them well.

Activity 2.3: Write and share

Sources of Information

Ask learners with a partner to share where they would find information on
any topic that they were not familiar with. Let them write the list and share
with the other learners in class.

Information Box

reference books, magazine, periodicals, journals, encyclopaedia,
dictionary, thesaurus, newspapers, internet, maps, charts, Bible, Koran

Using the vocabulary in the information box above, ask learners to:

A. Find out what the materials in the information box are.
B. Write which source material they would use to look for the following

information:

The life of Jesus.

The meaning of a new word.

The latest fashions.

The news for the day.

What is happening elsewhere in the world?
The capital cities of the countries in the world.
The weather in a different city.

No e wbh e
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Activity 2.4: A visit to the library

If there is a school library work with the librarian. Ask the librarian to prepare
a talk for the learners as a way of introducing them to the setup of the library.
This is to help them to know the number system, and how to locate particular
sources of information. They can be shown how to use identifying numbers,
titles or web addresses.

After the visit to the library, ask them to work with their partners to create

rules for using the library, imagining they have been chosen to be a library
prefect.

Activity 2.5: Read and write

Learners in this activity will read the extract provided and write a one

paragraph summary about what a library is, and what they expect to find in it.
Look out for the following in their work:

e Identification of the main points

e Coherencein the presentation of the points
Correct use of the sentence structure
Proper use of the punctuation marks

—— % ‘

Figure 2.1: learners in a library
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Alibrary is a collection of sources of information. People in a community can
borrow materials from the library for their research. Today a library provides
both physical and digital access to materials. A library can be a building or
room, or a virtual space, or both. A library's collection can include books,
periodicals, newspapers, manuscripts, films, maps, prints, documents, CDs,
cassettes, videotapes, DVDs, e-books, audio books, databases and many
other forms of materials.

A library is organized for use and maintained by a public body, an institution,
a corporation, or a private individual. Public and institutional collections and
services may be used by people who choose not to or cannot afford to buy a
variety of materials themselves, who need material that no individual can
reasonably be expected to have, or who require professional assistance with
their research. In addition to having materials, libraries also have the
librarians who are experts and may be used to help find and organize
information that we may need.

Libraries often provide quiet areas for studying, and they also often offer
common areas to facilitate group study and collaboration. Libraries often
provide public facilities for access to their electronic resources and the
Internet. Modern libraries are today becoming places where one can easily
get information in many forms and from many sources. They are also
providing materials beyond the physical walls of a building, through
electronic means. The librarians help in navigating and analysing very large
amounts of information with a variety of digital tools. (From Wikipedia, the
free encyclopaedia)

Activity 2.6: Read and write

At this level, learners need to be exposed to the various forms of writing so
that they build their vocabulary. Here is yet another passage for them to
read.

The use of the Internet

In addition to the various books in the library, today we can get a lot of
information on almost any topic and also communicate using the internet.
Internet is a means of connecting a computer to any other computer
anywhere in the world through routers and servers. When two computers are
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connected over the Internet, they can send and receive all kinds of
information such as text, graphics, voice, video, and computer programmes.

Today the email has become the most popular way of communication.
People are conducting more of their everyday lives online than ever before.
Such communication includes giving directions, checking movie listings,
reading novels and getting the latest news. As Internet becomes more and
more accessible worldwide, the number of people using the internet
continues going up as they move to even conducting business online as
opposed to offline.

Online video and social networking sites like face book and whatsApp have
played a big role in creating traffic on the internet as people spend a lot of
time watching and communicating with each other.

Although the Internet has so many benefits there is need to know how to
make use of the benefits and not to be affected negatively from the misuse.
The Internet when misused can corrupt the mind, which could greatly affect
one’s academic, social and spiritual being. And yet the Internet has lots of
new information on whatever we learn and could easily be use to make
learning more interesting and useful.

So be aware of what you do with the Internet and stay away from the sites
that may affect your wellbeing.

Expected Responses
1. Give the meanings of the following phrases/words as used in the passage
above.
e most popular: used by many people/the preferred source of
information

e online: on the net/using the phones/using the computer

e movie listings: lists of what films/movies will be run

e accessible: easy to reach/available for use

e social networking: meeting people/contacts with other people using
the Internet, face book or mobile phones

e sites: sources of information on the net

2. Why is the Internet becoming the most popular way of getting
information? It has a range of sources of information/it has got the latest
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information/you can get information right where you are/it is a cheap
way of getting information.

3. What type of information are people getting from the Internet?
Information on almost any topic/subject ranging from what we study to
health/religious/social information.

4. Give any 2 benefits that you think could be got from using the Internet. It
is cheap/gives the latest information/gives a range of sources of
information/it is accessible anytime from anywhere.

5. Give 2 dangers that could come from misusing the Internet. You may get
unedited information/it may become addictive/there is no limitation on
what you access.

6. ldentify 3 main points from the passage on the use of the Internet.

Activity 2.7: Think and write

‘Comparative’ and ‘Superlative’ Forms of Adjectives

The learners need to know that the comparative form is used to compare two
things, while the superlative is used to compare more than two things.

Most adjectives have 3 forms as shown in Table three below. Fill in the blanks
with more adjectives in each category. Examples have been given to guide
them.

Table 2.1: Expected Responses

Simple Form Comparative Form Superlative
Form

adjectives that add ‘-er’ to their
comparatives and ‘-est’ to their
superlatives

tougher toughest
tough & &
sweeter sweetest
sweet
smarter smartest
smart
darker darkest
dark
. . more intelligent most intelligent
intelligent
. more beautiful most beautiful
beautiful
more successful most successful

successful
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interesting more interesting most interesting
Adjectives that change
completely
good better best
many more most
far farther farthest
bad
worse worst

Activity 2.8: Work on your own

Learners should do the following exercise on their own. Let them exchange
their books and lead the discussion of the answers to the questions.

Put the words in brackets into either the comparatives or superlative form
as necessary. You may or may not use article ‘the’.

Expected Responses

This is one of (the most beautiful) cities in the world.

Eria plays quite well but Martin is (the best) player in the team.
More babies die of malaria than any other disease.

Most birds can fly, but not all.

Which of these people is (the most important)?

I shall buy the car that goes (fastest)

I can do most of the questions but not all.

He is (the most interesting) person | have ever met.

. lam sure this is (the better) of the two.

10. Heis (the most skilful) politician in the country.

W ooNoGh WD

Activity 2.9: Read, discuss and write

Use of the Media to Find Information

Ask the learners to read more about the media in the passage below, and then
discuss and answer the questions that follow with a partner.

Did you know that the media is another source of information? The
advantage that the media has over the books that are found in the library is
that it gives current information on a daily basis. It is however important to
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note that, at the end of it all, what a good student needs to know, is that, you
need a variety of sources of information.

The media is a rich source of information because it covers any topic for as
long as it makes news. The topics range from politics, health to
entertainment and sports. But the media may many times not cover
important issues if they do no not make news. For example, important issues
like if there are rich people who are importing cheap things like sugar which
affect the farmers in that country or many young students who are dealing in
and using drugs, or schools that lack teachers, these may not be discussed
seriously on television or on the radio. This means that if you rely only on the
radio or television than read newspapers or use other sources of information
like the Internet, you will not get proper information about these important
issues. Yet these are the issues which affect our society.

According to Tannis McBeth a development psychologist, although watching
television or listening to a radio is important, these two sources of
information end up affecting one’s intellectual capacity because they become
addictions. Reading on the other hand makes one more intelligent and
prepares one to take action.

To make the best of the media there is need to make more use of the print
media than television and radio since the newspapers usually have
information that has been researched and edited before it is published.

Adapted from the Impact of Television by T. MacBeth 1986

Expected Responses

1. What is the advantage of using the media as a source of information?
The advantage that the media has over the books that are found in the
library is that it gives current information on a daily basis.

2. Why is the media a rich source of information? It is a rich source
because it covers a wide range of topics.

3. What type of topics is usually covered by the media? The topics range
from politics, health to entertainment and sports.

4. According to this extract which are some of the important issues that
are not taken seriously by the media and yet they affect our society?
The issues which are not taken seriously include; the importation of
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cheap things like sugar by the rich people, which affects the farmers in
that country; the issue of the many young students who are dealing in
and using drugs or schools that lack teachers.

5. According to Tannis McBeth, what benefit is there of reading
newspapers over that of watching television or listening to the radio?
The benefit of reading the newspapers is that it makes one intelligent
and prepares one to take action while the radio and the television just
become addictive and affect one’s intelligence.

Activity 2.10: Speak and listen

Conducting a Survey

Do you know what a survey is?

One of the ways in which we get information is by carrying out a survey.
Unlike what was covered earlier in this chapter about the sources of
information which is usually documented, we can also get information from
people. This is what a survey is about.

With a partner ask learners to find out and discuss what they know about a
survey and why they think it is important to carry out a survey. They can look
up the word if it is new to them or use the Internet.

A survey is a method of gathering information from individuals. We carryout
surveys when we want to gather information from the public other than from
other sources such as reference materials. A survey could be carried out to:

e get real answers from the people and not from what somebody else
has written or reported.

e getpeople to talk about and discuss an issue.

e getreal or even undated information or facts.

e compare information such as that in other sources and that from the
people themselves.

Let learners know that they are going to be in school for some time and some
of them are going to be professionals in many fields. Today it is important
that in whatever we do we carry out research so as to get the real facts.
Carrying out a survey is one way of getting information from people. This
does not mean that we will not need to read information from other sources.
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Activity 2.11: Speak, listen and write

In groups, ask learners to list the professionals who may need to collect
information for their work using the survey method. Ask them to share the
results from your group with other groups.

Activity 2.12

Now that they know what a survey is, take them through how to conduct a
survey. Read the information below and discuss it with the class.

1. Planning

Doing some homework before you start surveying will be very helpful.
Planning out the survey process will make sure that the beginning of the
survey goes off well, and gets you the answers you need.

2. Success of a Survey

Before you even sit down to write your survey, there are a few steps you
should follow:

i) Ask yourself why. The FIRST thing you should ALWAYS do before
writing a survey is to figure out why you are using this method to gather
information for your task.

ii) Know the people you are going to use in your survey. To have a
manageable task you should decide on who you will be asking to fill it
out.

iii) How many people you will need. Once you have known who you are
asking, make sure you have enough of them! The number of people also
known as the ‘sample size’ needs to be big enough so as to give you
views from different people.

iv) Choose the right time. The right time for the survey is important since
the wrong time can give you results that are not really correct. For
example if you wanted to carry out a survey in a school, going there at
the beginning of term or during examinations or during lunch time may
not be wise.

3. Ways of Conducting a Survey
e Telephone
e Mail (post)
e Online surveys
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e Personalin-home surveys
e Personal mall or street intercept survey
e Hybrids of the above.

Activity of Integration

The Christian Fellowship Club in your school is planning to give out
story books to the neighbouring primary schools in your community to
support the development of literacy. You have talked to the students in
your school and they have promised to come with some of the story
books which they have at home but are no longer using.

1. Find out the schools which need these story books, the number
of learners in the schools, the number of students in your school
who are ready to help you in this activity.

2. Develop a survey tool to gather this and more information that
you think will help you do a good job.

3. Write a report on your findings which you will present to the
Head teacher and the staff.

ORAL LITERATURE

In unit 1, we learnt about oral literature. The stories which you shared
with the class can also be role played. In this way they turn into short
plays or what is also known as drama in literature. In groups, look at
the stories you shared in Unit 1, and prepare to present a short play or
skit on the story. Your teacher will guide you on how to present the role

plays.
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CHAPTER 3

Introduction

In this chapter the learner should be able to respond to extracts in written
and spoken language. They should be able to describe sequence of actions
like recipes, using adjectives, verbs of preference, non-countable and
countable nouns with quantifiers and appropriate sentence structures.

Teacher Preparation

The following are the materials which you will need to prepare and teach this
chapter.

e dictionary

e thesaurus

e copies of arecipes, pictures of eating places
e textsinform of poems/plays/prose
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Key Words \ Learning Outcomes

By the end of this chapter, a learner should be

able to:

e identify the food that is grown in the
different areas of Uganda.

e interpret recipes/articles/passages about
food and nutrition.

e sequence actions/events.

e give clear instructions.

e apply ‘some/’any’ countable and non-
countable nouns.

o utilise adjectives to describe taste.

e identify and appreciate table manners and
etiquette.

e apply verbs of preference.

e articulate correctly short and long vowel

sounds.

e analyse and evaluate how speakers present
points.

e understand basic poetic features such as
stanza.

e analyse their response to poetry with
reference to a particular poem.

Activity 3.1: Listen and say

Consonant Sounds

In chapter 2, the learners were introduced to the pronunciation of some of
the consonant sounds. They also saw the vocabularies which use such
sounds. In this chapter, they will be introduced to yet another group in which
they are given in pairs. Practise the sounds below and listen to the learners
make the same sounds. Correct their errors by pronouncing it with them.

(@) They are going to look at the use of the /b/, /p/; /d/, /t/; [K/, g/
sounds. You will demonstrate the sounds as the students listen.
These pairs represent sounds which are usually interchanged.

(b) Ask learners to say the pair of sounds with a partner and notice the
difference in the way they are pronounced.

=

34




LEARNER’S TEXTBOOK FOR ENGLISH
LANGUAGE AND LITERATURE IN ENGLISH

i) [bl,Ipl

Here are some of the words which use the sounds above:

/b/ Ip/

bat pat
bit pit
bride pride
bull pull
beep peep

(@) Remind them that we are looking at the sounds that are made with these
letters and not the way in which they are written. Ask them to make
sentences using the sounds above.

Activity 3.2: Read and write

Ask learners to read the following short passage silently and then aloud to a
partner. The passage includes words which have the consonant sounds which
they have just learnt in part (a) above.

Our School Sports Day

Our school sports day is normally held in September. It is one activity that
everyone is always looking forward to. Before this month, various games are
practised and my favourite games are netball, rope-pulling and kite- flying.

This year’s sports day is going to be very exciting because the neighbouring
school will attend cheer us up. There will be goat roasting at the end of the
day to celebrate the victory for the teams which will have won in the different
games. | pray that my house will be among the best performers.

(b) Ask them to identify the words which have sounds that they learnt in part
(a) and write them in their exercise books and share with a partner.

Consonant Sounds /t/, /d/
Here are words that end with /d/ and /t/ sounds.
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1t/ /d/
hat had
bat bad
heart hard
neat need
bent bend

Activity 3.3: Talk to a partner

Learners will discuss with a partner the difference between food and cash
crops and list five types of foods grown in their home areas and put themin a
table as shown in Table 1 below.

Table 3.1: Possible Responses

Food Crops Cash Crops
1. Irish potatoes 1. 2. Pinetrees
2. Sweet potatoes 3. 4. Eucalyptus trees
3. Banana/Matooke 5. 6. Coffee
4. Fruits 7. 8. Tea
5. Cassava 9. 10. Sugar canes
6. Cabbages 11. 12. Sunflower

Let them explain how the different crops are grown. Note that most of the
food crops are also be grown as cash crops.

Activity 3.4 : Discuss and write

Consonant sounds [k/, /g/
Guide the learners to notice that the sound /k/ is different in the way it is
written as seen in the table below. This sound is often confused with the /g/

sound.

I/ gl
came game
cave gave
duck dug
clue glue
rack rag
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Figure 3.1a: Beef, Irish potatoes, vegetables Fire 3.1b: Cake

e Ask them to look at the pictures above and name it. Let them talk to
their partners about what type of food it is, and how it is prepared.

e Ask them to write a list of some of the dishes or products which can
be made with the foods they have gathered in Table one, and
compare with other learners in the class.

Activity 3.5: Discuss and write

Consonant sounds /s/, /J/
Here are more of those words whose sounds are usually confused.

/s/ 1/

seat sheet
SO show
saw shore
said shed
same shame

Find out if the learners know the different ways in which food is prepared.
In groups, let them discuss the ways food is cooked. Using Table 2 below they
should give the types of food cooked in the ways mentioned.

Table 3.2: Possible Responses

Boil Fry Steam Bake Grill Roast

matooke irish greens irish chicken meat
potatoes potatoes

beans cassava gonja cakes meat pork
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In some parts of the world milk is a food for some people. Discuss this with
the learners then ask them to read the instructions below on how sour milk
can be prepared. Such instructions are called recipes.

Activity 3.6: Read

HOW TO MAKE SOUR FERMENTED MILK

Fermented milk is an important part of the African diet among the cattle
keepers like the Masai. Read the recipe below of making sour milk also called
maziwa lala among the masai.

Ingredients: 1 litre of pasteurized full cream milk.
Steps:

1. Pour the milk into a gourd or a 4 litres or 1-gallon plastic container and
set aside at room temperature for 3 days.

2. Sitit down, rest the base of the gourd or bottle on one thigh, grasp the
neck in one hand and rock it to and fro. Shake well for about 45 minutes
so that the curdles can mix, and then spin the container around on its
base, so that the butterfat clumps together and separates from the sour
milk.

3. Pour into a jug and skim off the butterfat. Melt the fat in a saucepan
over low heat, to form ghee. Cool and store in a jar. The ghee is now
ready to be used to fry any food.

4. Pour the thick, smooth maziwa lala into glasses and serve cold with
sugar if desired.

Senior 1 Fountain publishers

The use of much and many

Many and much are used in the negative and interrogative sentences. The
difference between them is that much on the one hand is used before
uncountable nouns in the plural form such as money, energy, time, ink. Many
on the other hand is used before countable nouns in the plural form such as
friends, cars, books, countries.

Ask learners to complete these sentences using much or many correctly.

Expected Responses
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1. lam not very busy today. | haven’t much to do.

2. The museum was very crowed. There were too many people.

3. Most of the town is modern. There aren’t many old buildings.

4. The weather has been very dry recently. We haven’t had much rain.
5. Did it cost much to have the car repaired?

6. Mr Kanu has many children to feed.

Activity 3.7:Read and enjoy

Salivary Gland

Epiglottis
Esophagus

Liver

Stomach

Gallbladder
Duodenum

—— Pancreas

lleum
(small intestine)

Colon

anus

Figure 3.2: The digestive System

Ask the learners to talk about what they learnt about the digestive system in
primary school. They may use the illustration above to discuss with their
partners the different parts of the digestive system and what happens to the
food we eat, at each stage.
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Let them then read and respond to this passage.

There goes another Sumbusal!

Have a sumbusa! You bite into it, you chew it, the saliva in your mouth mixes
with it and it is turned into a mushy pulp. Suddenly it is no longer a sumbusa.
The process of digestion has already begun.

When you swallow it, the sumbusa goes into your food pipe (called the
oesophagus), which carries it to your stomach. The stomach is located just
below the breast bone. There the pulp is mixed with an acidic liquid we call
gastric juice, which helps to break it down even further. The food pulp is
turned around in your stomach for from two to six hours before it passes into
the small intestine.

This intestine may be ‘small’ but it is certainly not short. About seven metres
long - almost four times as long as the tallest person in the class - the small
intestine is folded and packed to fit in quite a small space in your body. It is
here that the most important part of the digestive process takes place. This
is the breaking down of the food pulp into a form that can be absorbed
through the wall of the intestine into your bloodstream, which carries it to
other parts of your body.

The parts of the food which your body cannot use are passed from the small
intestine to the large intestines, where some water is removed and absorbed
into the bloodstream. What is left of the original sumbusa is pushed along to
the narrow end of the large intestine - the rectum - and out of your body
through the anus.

Adopted from Integrated English Book 1

1. From the passage, find other words for the following:

Expected Responses
e oesophagus: food pipe
e gastricjuice: acidic liquid
e the mostimportant part of the digestive process: the small intestines
e therectum:the anus

2. Copy the table below in your exercise book. Summarise the digestive
process described in the passage by choosing the information from lists A and
B and putting it in the table.
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ListA
i) stomach
ii) largeintestine, rectum, anus
iii) mouth
iv) smallintestine

List B
i) broken down, absorbed into the bloodstream
ii) chewed to pulp, mixed with saliva
iii) mixed with gastric juice
iv) water extracted, remains pushed out of the system

Table 3.3: Expected Responses

A. Part of the digestive system B. What happens to the food

1. mouth 1. Chewed to pulp, mixed with saliva
2. stomach 2. Mixed with gastric juice

3. smallintestine 3. Broken down, absorbed into the

bloodstream

4. Water extracted, remains pushed

4. large intestine
out of the system

5. rectum
5. Water extracted

6. anus
6. remains pushed out of the system

3. What is this text about? It is about the digestive system/How food is broken
down in the digestive system/The process of food digestion/What happens to
the food we eat.

The use of ‘since’ and ‘for’

‘For’
The preposition for is used to talk about an amount of time or space. The
amount of time is usually not exact or clearly stated. Examples are for the
weekend, for ages, for a long time. For can be used when talking about the
present, past or the future as in the examples below:

1. Lastyear, | travelled for 3 weeks. (Past)

2. I’'mtravelling for 3 weeks. (Present continuous)

3. Nextyear, | will travel for 3 weeks. (Future)
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‘Since’

‘Since’ is used to refer to a particular point in time or event in the past. It is
normally used in the present perfect and past perfect tenses. It is never used
to talk about the future because it refers to a specific point in the past. See
the examples below:

1. It has been raining since 8:00 o’clock in the morning
2. | have been walking since 10:00 pm.
3. He had been waiting since morning when the doctor came in.

After taking the learners through the above information ask them to complete
the following sentences correctly using either ‘for’ or ‘since’.

Expected Responses

I haven’t seen him since | left Mbale.

We have been waiting over half an hour.

Kenneth has worked hard since the day he joined secondary school.
His family have been farmers for generations.

He has beenill in bed for six days.

The library has been closed since the beginning of this week.

o vk wNE

Activity 3.8: Read and work with words

The learners learnt about adjectives in the primary school. Ask them if they
still remember what they are. You may need to remind them that an adjective
is a word which describes a noun in terms of size, shape, taste, smell, colour
etc.

For example:
e Delicious sauce
e Sweet fruit
e Greenlemons
e Small tomatoes

Adjectives are used in writing to make our stories interesting.

Ask them to read the passage below and identify the adjectives used.
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A Visit to Grandmother

My grandmother is a hardworking woman. She lives in the village far in the
remote areas of Rakai. But her home is one that | look forward to visiting
during my holidays. Grandmother has an art of cooking which makes you look
forward to all her meals. As soon as you get there, she orders for fresh fish for
lunch. She does not fry it but it always tastes so fresh. When she prepares rice
she adds onions and ghee causing an aroma that is so tempting that, you
cannot wait for meal time.

Her pancakes are done so well and they are always sweet with little cooking
oil used. The meat is first grilled and then steamed in banana leaves and it is
always tender and delicious. At tea time, she uses milk from her small farm
and may be because she only rears local cows, the tea is so appetizing that |
feel like chewing the cup itself!

Kutesakwe Miriam

Activity 3.9

The activity below is meant to give practice on the use of adjectives.
Find suitable adjectives to describe the following food.

Expected Responses

a. Sweetcake b.deliciousjuice c.tastyrice d.appetizing meat e.

delicious samosa f.sweet mango g.delicious grass hoppers h. fresh
milk i. fresh maize j.sourlemons

Activity 3.10: Improve your writing

Using the foods in Activity 3.9 above, ask the learners to write sentences
using verbs of preference like; ‘hate’, ‘can’t stand’, and ‘prefer’. An example is
given below to guide them but you are free to give more examples.

I prefer mangoes to cakes because they are healthy.
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Activity 3.11: Use the right language

Dialogue

In this chapter, the learners should look at the types of crops grown in their
country. Discuss how some of the foods are prepared. When eating food, we
are expected to have manners especially when we are eating as a group.
Using polite language while at table is considered to be a sign of respect and
good manners. Below is a dialogue about using the right language. Let them
first read it on their own then practise it with a partner in preparation for a
whole class presentation.

Jane: John, you are welcome. Please join us for a meal.
John: Thank you Jane; that is kind of you.

Jane: We have a buffet. There is mushroom soup, rice, matooke, millet,
posho. For sauce there is beef stew, fish and groundnut sauce.
There is custard for dessert. Please come and serve yourself.

John: (sits at the table) Jane, there is different cutlery, what do | do?

Jane: Hold the fork in your left hand and the table knife in your right
hand. Use the knife to cutinto the food and place it onto the fork.

John: Can | use the spoon to eat, it might be easier than the fork and
knife!

Jane: No, John. You will need one spoon for your soup and the other for
the dessert. Don’t forget to use the napkin to protect your shirt as
you eat.

John: Wow! Thank you Jane for teaching me all this! You are indeed an
expert!

Jane: You are welcome. Enjoy your meal.

John: (after eating his meal) Please excuse me, | need to take my leave.

Thank you so much for the delicious meal.

Activity 3.12: Use the right language

The use of ‘neither... nor’

We can use ‘neither’as a conjunction with ‘nor’. It connects two or more
negative alternatives. ‘Neither’ and ‘nor’ as conjunctions are always used in
pairs and are therefore known as correlative conjunctions. The other type of



LEARNER’S TEXTBOOK FOR ENGLISH
LANGUAGE AND LITERATURE IN ENGLISH

conjunctions is called coordinating conjunctions because they link or join
words or parts of a sentence together. Here are some examples of sentences

)

written using ‘neither’ ... ‘nor’:

1. Neither the end of term tests nor mock examinations helped him to
perform better.
2. Neither John nor Zebidayo fed the animals.

After the discussion, ask the learners to join these sentences using
neither...nor in their exercise books.

Expected Responses

1. Neither my brother nor my sister will join the race.

2. | could neither eat nor drink.

3. She neither attended the meeting nor sent a message.
4. Nyandere could neither sleep nor sit.

5. The journey was neither comfortable nor interesting.

LITERATURE
POETRY

Food! Food!

Life is about you

We toil so as to put you on our tables
We work hard because of you.

Food! Food!

We can never have enough of you

Even after a heavy meal

We are soon in need of you!

Food! Food!

Without you there is no life

We need you from the time we are born

We need you even when we are about to die!
Kutesakwe Miriam

The separate parts of a poem are called stanzas. This poem has got 3 stanzas.
Ask the learners to look at any other poems eitherin the library or those that
have read before to identify the stanzas. Some have got only one stanza while
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others have more than one. This is one of the features of a poem and this
makes poems different from plays or stories.

Activity 3.13

Now ask them to read the poem above and then take note of the following:

Expected Responses

i)  What s this poem about? It is about food.

ii) What are the other features of this poem? There are repeated words/
each stanza begins the same way with the words food! Food! /there is
the use of exclamation marks at the end of stanzas 3&4/each stanza has
four lines.

iii) Give a suitable title for this poem. Food our life line/Food.

ACTIVITY OF INTEGRATION
You are planning to hold a birthday party for your mother.

1. Write a letter inviting your best friend, using adjectives and
verbs of preference to describe what you plan to do so as to
make it a memorable function for your mother.

2. Inthe letterinclude a recipe of your mother’s favourite dish
which you want her to prepare and bring to the party. The
recipe should have countable and non-countable nouns for the
ingredients to be used.

3. Write the actions taken to prepare the dish based on the
proposed recipe.
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CHAPTER 4

THE MARKET

Introduction

In this Chapter, the learners should be able to respond to passages in the oral
and written forms, by use of persuasive language, the correct form plurals
from singular nouns and the correct tenses, to communicate effectively in
English language.

Teacher Preparation

The following are the materials which you will need to prepare and teach this
chapter.

dictionary

thesaurus

photographs of market places, newspaper articles about market places
texts in form of poems/plays/prose




SENIOR ONE

Key words Learning Outcomes

By the end of this chapter the learner should be
able to:

e identify the value of markets to communities.

e join in conversations/role-plays about visits
to the market.

e extractinformation from conversations.

e understand stories/extracts about the topic.

e organise information.

e communicate and write about his/her
personal experience.

e use vocabulary and tenses related to market
scenarios.

e form plurals of nouns.

e utilise punctuation marks appropriately.

e understand advertisements and promotional
materials.

e employ language to persuade.

e understand persuasive techniques related to
selling a product or service.

e state personal opinions.

e hold a conversation that involves explaining
and giving reasons for their views or choices.

A market is a physical place where foods are sold directly by farmers or
market vendors to consumers. Farmers' markets usually consist of booths,
tables or stands, outdoors or indoors. It is here that farmers sell fruits,
vegetables, meats, and sometimes prepared foods and beverages. Farmers'
markets are found everywhere in the world. They are part of the country’s
culture and economy. Their size ranges from a few stalls to several city
blocks. In some cultures, live animals, imported delicacies unavailable
locally, and personal goods and crafts are sold.

Activity 4.1: Write

Find out from the learners:
1. |If they have ever been to a market, which stall or seller they liked best
and why. Then ask them to write at least 10 items that come from a
market.

2. Letthem talk with a partner and later share their lists in a group.
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A market is an interesting place. Some people earn a living by working
in a market. Many of us visit the market at least once a week. Let them
think about the activities which take place in a market and describe
what takes place in a market which they have either visited or seenin a
film. In their description they can write about the activities at the
market.

o the different smells.

e the openingtime of the market.

e the things sold in the market.

e thethings found in a market that you may not find in a shop.

Activity 4.2: Role play

At the market there is always a lot of conversation that takes place between
the sellers and the buyers. Ask learners to write five questions that might be
asked at the market. In groups, share the questions which they have
developed.

Guide them to role play buying and selling at a market.

Activity 4.3: Field work

Organise a visit to a market near your school and ask the learners to do the
following which will also form part of what they will have in their reports:

Take note of what it looks like.

Take note of items sold there.

The activities that are taking place there.

The location of the market to the school, for example, along the main
road or in a church compound.

The days and time when the market opens.

Activity 4.4: Role play

At the Market

Here is a conversation at the market. Ask learners to first read it alone and
then read with a partner.

Pearl: Good morning madam.

Market woman: Good morning. You have come early today. How much

matooke do you want?
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Pearl: Mother has said that we need a big bunch today because we have
visitors coming over the weekend.

Market woman: This one here is the best that you could take. But it is going
to be more expensive than what you usually pay.

Pearl: How much is it because | have so many other things to buy.

Market woman: It will cost 30.000/= but it is the best that | have today and
will make a good meal for the visitors.

Pearl: If you say so | will take it. Where can | get tomatoes, onions, greens,
rice, beefand fruits?

Market woman: Go ahead on the right hand side of this market and you will

find the different stalls that sell everything you
need. For the rice and all the food stuffs like sugar you will have to
go to the stalls on the left hand side of the market.

Pearl: Thank you madam and have a nice day.

Market woman: Thank you too and greet your mother.

Pearl: Good morning sir.

Market man: Good morning, young lady. How can | help you?
Pearl: How much are the tomatoes, onions, greens and bananas?

Market man: This tin of tomatoes costs 5,000/=, that one of onions costs
6,000/=, the bunch of greens costs 4,000/= while this
cluster of sweet bananas costs 3,000/=.

Pearl: So the total cost will be 18,000/=?
Market man: Yes, that is true.
Pearl: Here is 20,000/=

Market man: Thank you and here is your balance. Do you have a bag where |
can put the things? These days we do not use the plastic bags
any more. We have been told that they affect the

environment.

Pearl: Yes, here is my basket. Mother has now bought baskets and bags made
of cloth for us to use when we come to the market. Thank you for
helping me pack my things.

Market man: You are welcome and come again another time.
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Activity 4.5: Read and respond

Here is an opportunity for learners to develop the reading skill. Ask them to
read and respond to this extract.

The story below about the experience of a teenager like you; read it and
answer the questions that follow.

There is always an open-market near home every Wednesday. One day |
accompanied my mother to this Wednesday market to buy some groceries
that we needed for the Easter break.

When we arrived at the market we found the whole place as busy as a bee
hive. So we had to struggle to move and to ensure that we held onto our
handbags and did not lose each other.

Coming to the market towards the festive time was not a pleasant experience.
The whole town seemed to be there.

Everyone had things to buy. So the prices of things had shot up. Worst of all,
we had to struggle to get these things.

We made our way carefully through the various sections buying vegetables,
meat, fish, rice, spices and other food stuffs. We had wanted to buy some
chicken too but they were all sold out, despite the sky-rocket price.

The bags in which we had put our things got heavier and heavier. The crowd
got thicker and thicker. The noise and heat was overwhelming. As we had
nearly done all the shopping, | told my mother that | would wait at Maama
Sarah’s shop. | could not stand being among hundreds of aggressive
shoppers anymore.

| carried the bags wearily to the shop and breathed a sigh of relief when |
reached it. The shop area was cool since there was a shade and | was glad to
be outside.

Fifteen minutes later, my mother also came from the market. She looked
exhausted. We put the groceries onto a ‘boda boda’ and got two other boda
bodas and rode away from the noise, dust and crowd at the market.
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Expected Responses

Look up the meanings of the words in bold as used in the passage above.

sky-rocket: high/very expensive/very high price

overwhelming: too much/more than the ordinary

aggressive: tough/over bearing/pushy/noisy

exhausted: very tired/worn out

groceries: the things bought from the market/the food from the
market/fresh food.

ok wNE

Activity 4.6: Write

After reading the extract above, write two paragraphs of an experience that
you have had in a market. Create a table or use a word processor to give
similarities and differences between your experiences at the market with
those of the writer above.

Activity 4.7: Vocabulary use

There is language used during shopping. Look at the words below and look
them up in the dictionary. Write two sentences on each word so that you
learn how to use them well.

i) bargain
ii) discount
iii) purchase
iv) fingers
v) kilo
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vi) weighingscale
vii) cluster

viii) bunch

ix) quantity

X) heap

Activity 4.8: Letter writing

Ask learners if they remember what they learnt about letter writing in primary
school?

Let us recall what we should always have in an informal letter. An informal
letter is a letter you would write to a friend, a family member or anybody
known to you.

Table 4.1: Parts of an Informal Letter

Address
Opening word
|Body
|Conclusion
|Signature

Below is an example of an informal letter; study it against the table above.

Ntinda, Kigoowa,
5th November 2015
Dear Jane,

Oh, how | missed being with you during the holidays this year! Everything
in my new school is different from what it was in my primary school. | don't
know if I'll ever get used to living here. I'm so glad that ‘O’ level doesn’t last
for many years like primary. After my senior four, | will have to get an ‘A’ level
schoolin my home area.

I've already made some very nice friends, but don't worry - no one could
ever replace you as my best friend! After school, | sometimes go to my friend,
Fiona's house. We both enjoy the same type of music and movies that you
and | like. In fact, Fiona and | have tickets for Judith Babirye’s concert next
month. | wish you were coming with us!
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Life is very different here. Would you believe that we have to wear a
uniform even over the week-ends? It is a blue skirt and blazer, a ridiculous
checked tie, not to mention a pair of horrible, long, white socks. It's awful!
Besides, there is nothing to do in the evening since the school has no co-
curricular activities.

That is all for now. | must start on my homework for the English class
tomorrow. The teacher wants us to write about how we spent the holidays.
Please write soon and tell me all the news. | miss you.

Love,
Mary

After reading the letter above, write an informal letter to your friend telling
them about a market you visited. You may include a list of five things that
attracted you most during the visit. Use the correct vocabulary and
punctuation to make your letter interesting.

Activity 4.9: Language Use

Advertising

What is advertising? Share with your partner what you know about
advertising. Look at the purpose of advertising and the ways in which it is
done.

Get some newspapers, magazines and identify the advertisements that have
been included there and discuss with your partner the language and the
illustrations used.

Advertisements are different from other forms of information because of the
language that is used in them. They usually use phrases or slogans, which
draw us to the product so that we choose it over other similar products.
Advertisements often give opinions and not facts and sometimes the
information in an advertisement maybe misleading. Below are examples of
such slogans. Study the illustrations and discuss the slogans with your
partner. What is the purpose of advertisement?
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“Kill your thirst with pure, fresh and tasty
Sunlight juices Why drink something else
when there is Sunlight.”

“Come to Jazz Cafe where the best
chicken is. There is live gospel music on
Saturdays and Sundays to accompany the
chicken and the environment is clean, free
of dust and noise.”

Ask the learners to work with a partner to create an advertisement for a new
market that is to open soon near their school. Guide them to follow these
steps which are given in their textbooks:

e Decide what you want to say. Remember you want people to know
where the market is, what it is that is going to be sold there that is not
sold elsewhere, the benefits of shopping there.

e Remember to use advertising language you as shown in the example
above.

e Decide on the picture that you want to use for your advertisement.
You may use the Internet to get images or use cut-outs from
magazines or newspapers.

Activity 4.10: Listen and talk

Radio and Television Promotions

Discuss with your learners and let them know that apart from advertisements
written in the newspapers, there are many that are run on the radio and
television.

Ask them to work with a partner, let them listen to the advertisements
provided by you or a fellow learner and after, let them compare those that are
broadcast on radio with those run on the television.
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Ask them for the advantages and disadvantages of using the radio and the
television. You may use recorded advertisements on radio and TV for this
lesson to guide the teaching and learning process.

Activity 4.11

In groups, let them design a radio or television advertisement. Ask the
learners to perform it in front of the class. Listen to the presentations and
make comments on each of their presentations for improvement. Encourage
them, if possible, to use the ICT facilities to design their advertisements.

Activity 4.12

Formation of Plural Nouns

A noun is a word or a group of words used to represent a person or thing.
Some nouns have regular plural forms (they follow a certain pattern to form
their plural) while others have irregular plural forms (they do not follow any
particular pattern). Below are some rules on how nouns form their plurals:

a) Adding ‘-s’ to the noun, for example, bananas, tins

b) Adding ‘-es‘ to nouns ending in ‘ch’, ‘sh’, ‘s’, ‘x’, ‘z’ such as in churches,
bushes, boxes

¢) Adding‘-s’ to words endingin ‘-y’ as in boys, trays

d) Dropping ‘y’ and adding ‘-ies’ to words ending in ‘y’ as in; parties,
dummies, stories

e) Adding‘-s’to nouns ending in ‘-f’ for example cliffs, beliefs, chiefs.

f) Changing ‘-f’ to ‘-v’ then adding ‘~es’ to words ending in ‘-f’ or ‘-fe’ as
in wives, knives, wolves.

g) Adding ‘-s’ to some nouns endingin ‘-0’ as in, radios, pianos, solos with
the exception of nouns such as tomatoes, echoes.

h) Some nouns remain the same as in deer, sheep, and equipment.

i) Some irregular nouns change their order completely in order to form
the plurals, for example, ox - oxen, goose - geese, child - children.

j)  Other nouns do not change at all because they already have the -s such
as, news, series etc.

Activity 4.13

Complete the table below by providing the plural forms of the given nouns.
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Table 4.2: Plurals for the given nouns

Singular Plural Singular Plural
Bus buses Sugar Sugar
Goose Geese Salt Salt
Mango mangoes Flour Flour
Meat meat Chicken Chickens
Sheep Sheep Potato Potatoes
Fish Fish Cassava Cassava
Greens Greens Yam Yams
Market Markets Box Boxes
Loaf Loaves Rice Rice
Chief chiefs Grain grains
Spice spices Mutton mutton
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ACTIVITY OF INTEGRATION

Your community has grown since the time you started living there.
Unfortunately, there is no market for the people to sell the products from
their farm, and to buy the food stuff and other things which they do not grow.
There is however land where the market can be set up.
1. Write a letter to your area Member of Parliament (MP) asking him to
use his position to ask government to put up a market.
2. Use persuasive language in the letter to convince the MP that the
market will be of great use to the community.

EVALUATION GRID

For the task above, you will use the correction grid below to evaluate the
work of the learners. This grid helps give justification for the level in which
the learner falls so as to avoid subjectivity. A learner, who scores a total of 2/3
from the three (3) expected outputs, is considered competent. For the
learners below this mark there will be need for remedial which should be
based on the area of weakness as per the criterion in the grid.
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CHAPTER 5

CHILDREN AT WORK

Introduction

In this Chapter, the learners should be able to respond to questions about the
passage in both oral and different written forms. The passage should be
about the different types of work done by children by expressing their
opinions using adverbs of time and in the correct tense.

Teacher Preparation

The following are the materials which you will need to prepare and teach this
chapter.

e Dictionary

e Thesaurus

e lllustrations, newspaper articles about children working for example
at a stone/sand mineral quarry
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e Texts in form of poems/plays/prose

Key Words Learning Outcomes

By the end of this chapter the learner should be able to:

e identify the kinds of work carried out by children in
your communities.

e apply vocabulary related to work and the workplace.

evaluate work in different settings.

express opinions in discussions.

comprehend extracts/stories/magazine articles.

name works that children do in different places.

discuss topics arising from their reading.

e apply’'wh’interrogatives to question the views of
others in a debate.

e use adverbs of time correctly.

e evaluate poems with a similar theme.

e analyse their response to poetry with reference to a
particular poem.

e create opinions about a book in a review and other
formats based on specific character and plot points.

e analyse prose in order to identify themes and

structures.

Activity 5.1: Talk and write

CHILDREN AT WORK

Ask learners in pairs to talk about the above picture, and then discuss the types
of work that children do at home, in schools and in their community. Ask them
to fill in the table below showing that type of work that is done by children in
the three different places and present to the rest of the class.

Table 5.1: Types of work children do

Home School Community
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After they have done the presentation, discuss with them as follows:
These are examples of the chores you do as a member of the community or
home.

They include washing clothes, washing utensils, cleaning in and outside the
home, helping in the garden, taking part in community work like helping the
poor, cleaning the environment.

Children are expected to help in home chores because that is part of their
responsibility in the home. What kind of work should children do? It is
important that the child’s work should be according to age and ability.

Find out if they know that in many parts of the world young children are given
a lot of work as labourers and yet they are not paid. Even when they are paid,
the work which they do is more than the pay they are given. This is called
child labour. Child labour is defined as that work that takes from children
their right as children and is harmful to them.

Activity 5.2: Library search
Using the Internet or the library, ask learners to find out more about child
labour and write down five dangers of child labour in their exercise books.

Activity 5.3: Discussion
Not all work done by children is classified as child labour. This is because the
right kind of work provides you with skills and experience to prepare you to
be productive members of society when you grow up.

Ask the learners the kind of job they would want to do when they grow up. Let
them give three features that they would look for in that job. An example is
given below.

I would like to be a teacher because teaching:
e issecure.
e gives housing to teachers.
e gives opportunities for three holidays in a year.

Here s a list of features that they could use to support the job of their choices:
e Secure
e Opportunities to travel
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e Opportunities for further training
A good salary

Housing provided

Itis interesting

A chance to meet other people
Long holidays

Let them share their lists with a partner.

Activity 5.4: Read

Ask learners to read the passage below and do the tasks that follow.

A Girl’s Escape

Marilaine grew up in a remote village where no family planning or public
schooling was available. She was one of the 12 children born of impoverished
parents who later separated. As Marilaine tells the story, one day when she
was 10 years old, she walked to her father’s house to ask him to help pay her
school fees. Instead, he took her to the capital to work as a house help
without telling her mother.

“My father didn’t want to spend money on my school fees,” Marilaine
explained.

Where she worked, Marilaine slept on the floor and woke up at 5:00 am every
morning to clean the house, fetch water and wash the dishes before leaving
for school. She says she was beaten daily with electric cords.

Marilaine was allowed no contact with her family. She says, at one point she
tried to run away but was caught and beaten. She had scars on her arms and
legs from beating and at school she often cried.

Yet this system is not always slavery. Sometimes the child as was the case
with Anna, gets more food and education than would have been the case in
her own family. Anna says she was fed properly and that she was also allowed
to attend a free afternoon school.

Many Haitian child labourers are treated much worse. One 12-year-old |
interviewed said that she wakes up at 4:00 am each morning to get everything
ready for the “princesses,” as she calls the teenage girls in the house.
Everyone in the house beats her, she says and they refuse to let her see her
mother for fear that she might run away.
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An aid group called the Restavek Freedom Foundation helped Marilaine
escape from
home and find refuge in a safe house for girls like her. The mood was festive
in the beautiful home as the dozen girls living there cheered Mariaine’s arrival
and hugged her. Marilaine picked up a book, telling me that she was not
allowed to touch books at her old house. She tried on new clothes and slept
inabed.

But the family that Marilaine had been working for was furious. | visited the
lady of the house and she insisted that she had never beaten the girl and that
Marilaine had in effect been kidnapped from her.

A few days later, Marilaine was taken back to her village. When she stepped
out of the car, family members and neighbours were stunned. They had
assumed that she had died years ago. Her mother however was not at all
thrilled. Marilaine made it clear that she did not want to stay because she
wanted to continue with her studies. When the police told her that she had to
stay, she burst into tears.

Marilaine will eventually have to go back because the fact is that what makes
parents hand over their children to become labourers is poverty and also lack
of free education.

(Adapted from Nicholas Krist of the New York Times January 2014)

Questions
Expected Responses

1. Why did Marilaire’s father take her to the capital to work? Because he did
not want to spend money on her for fees and feeding.

2. Why do you think the family she was working for was angry when
Marilaire escaped? Because they had paid her family and now she had
been taken away.

3. When Marilaire was taken back to her mother, why wasn’t she happy to
see her? Because they did not have what to feed her on.

4. What do you think can be done to stop children like Marilaire from being
taken to work as labourers away from their homes? The parents must be
encouraged to have the number of children they can look after/The
parents can be supported to have money generating activities to support
the families.
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Ask the learners to use their dictionaries to look up the meanings of these
words
e remote
impoverished
refuge
furious
kidnapped
stunned
reunion
e thrilled

Activity 5.5: Summary writing

CHILD LABOUR

Millions of children around the world are trapped in child labour. This type of
activity prevents them from enjoying their childhood, which includes good
health and education, and binds them to a life of poverty and want. Of course,
there is work that children do to help their families in ways that are neither
harmful nor exploitative. But many children are stuck in unacceptable work
for children, which is a serious violation of their rights.

About 168 million children aged 5 to 17 are engaged in child labour which
includes slavery and slavery-like practices such as forced and bonded labour
and child soldiering, sexual exploitation, or are used by adults in illicit
activities, including drug trafficking.

Child labour has negative short and long term consequences for the
fulfilment of children’s rights guaranteed by the United Nations Convention
on the Rights of the Child (CRC) - including denial of education and frequent
exposure to violence.

Child labour is preventable and only requires placing children at the centre of
programmes designed to protect children’s rights by giving importance to
what a child needs in order to have a good future.

Adopted from the Child Protection home page www. Unicef.org

After reading the passage above, learners should write what they have learnt
about children who work as a way of learning how to write summaries.
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Activity 5.6: Debate

You are going to guide learners how to hold a debate. Remind them that a
debate has two sides: the proposers and the opposers.

In preparation for the debate, discuss the motion and ask them to give four
reasons each for and against the following motion:

“It is better for children not to work so that they concentrate on growing up and
preparing for adult life”.

After they have written their points prepare them for the class debate on the
same motion.

Activity 5.7: Letter writing

In Activity 5.3, the class looked at the jobs which they would wish to do and
gave the features that make those jobs attractive to them. Ask them to recall
the job they chose. Now ask them to write a letter to a friend mentioning the
job they have chosen with reasons for their choice. They could also include
what they would use the money they will have earned for. Remember that
this is an informal letter.

Activity 5.8: Adverbs of time
Adverbs of time tell how often an activity occurs. Such adverbs are; always,
often, generally, frequently, usually, sometimes, never, once in a while,
everyday/week.

We have been looking at children at work. Now ask them to look at the table
below and study what Winfred does every day of the week during the
holidays.

Table 5.2: What Winfred does every day during holidays
TIME MON TUE WED THU FRI SAT
700 - Wash the -do- -do- -do- -do- -do-
8.00am previous

night’s

utensils
8.00 - Wash the Goto | Gowith Wash Goto Wash
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10.30am | clothes the mother to clothes | the clothes
garden | the market garden
10.30 - Prepare -do- | Sortthe -do- -do- -do-
12.00am | lunch and foods from
clean the the market
house and
prepare
lunch
12.00 - Revise her -do- -do- -do- -do- -do-
1.00pm books
1.00 - L V) N (ot H
2.00pm
2.00 - Clean the -do- -do- -do- -do- -do-
4.00pm utensils
Rest -do- -do- -do- -do- -do-
4.00- Prepare
6.30pm eveningtea | -do- -do- -do- -do- -do-
and supper
6.30 - Iron the Iron clothes
8.00pm clothes and keep
themin the -do- -do- -do-
wardrobe
8.00 - Have a
9.00pm wash and -do- -do- -do- -do-
watch TV -do-
9.00 - Have
10.30pm | supper, say
her prayers -do- -do- -do- -do- -do-

and
prepare to
sleep

Ask them, using the adverbs of time above, to write 5 sentences about what
Winfred does every day.

Activity 5.9: Write

In this activity, ask them to write three sentences giving how often they:

e study English at school.
e have assembly.
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e haveP.E.

e have tests.
e gofortrips.
[ ]

ACTIVITY OF INTEGRATION
You have been asked to participate in a school debate on the motion
“Children should be allowed to work as labourers so as to contribute to the
wellbeing of their home.”
1. Write your reasons for whether you agree or not in preparation for your
presentation.
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LITERATURE

Let the learners share with a partner how different poems are from stories.
They could use a table like the one below to give 3 differences. An example
has been given to guide them.

Possible Responses

Poetry Story

Short sentences Long sentences

Has rhymes Has no rhymes

May have repetitions Does not use repetitions
May not use full sentences Needs to have full sentences

Now prepare them to read two poems and after make a comparison between
them by identifying the similarities and differences between them.

Children at Work

Children should work
To be filled with luck

If you don’t work

What to eat you will lack

Happy are those who are hard at work

If you don’t work the future will be dark

So do not tire of doing some work

For life will be hard if you do not work.
Kutesakwe Miriam
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The Song of the Engine

Figure 5.1: The song of the engine

With a snort and pant the engine
Dragged

Its heavy train uphill,

And puffed these words the while she
Puffed

And laboured with a will:

‘I'think - 1 can - | think- | can,
I’'ve got - to- reach-the top.
I’'msure - I can - | will - get there
| simply must not stop.’

At last the top was reached and passed,
And then how changed the song!

The wheels all joined in the engine’s joy
As quickly she tore along!

‘I knew | could doit, | knew | could win,
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O rickety, rackety, rack!

And now for a roaring rushing race

On my smooth and shinning track!
(By E. Worsely-Benson)
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CHAPTER®6

ENVIRONMENT AND POLLUTION

Introduction

In this chapter, the learners should be able to respond to issues raised in
recorded and written texts about environmental pollution. They should be
able to do research on the causes and the effects of pollution, create own
articles about preservation, and use modal verbs and their relevant
vocabulary correctly.

Teacher Preparation

The following are the materials which you will need to prepare and teach this
chapter.

e dictionary
e thesaurus
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e illustrations, newspaper articles about environmental degradation
showing water, air and soil pollution

e video clips on how to improve the environment

e textsinform of poems/plays/prose

Key Words Learning Outcomes
environment By the end of this chapter the learner should be able to:
) e understand different environments.
pollution e distinguish types of pollution.
research e comprehend recorded articles/short talks on the
topic.
posters e conduct research.
L employ adjectives and adverbs to describe the
adjectives .
causes and effects of pollution.
adverbs e convey their opinions clearly on public issues.
e utilise modals.
modals e apply vocabulary related to pollution.
e propose solutions to problems.
o identify how to interpret real life experiences.
e consider critically about what is unique about
African poetry.
e appreciate and employ literary language effects in
order to describe setting and character.
Activity 6.1: Did you know?
What is Environment?

Environment is the surroundings or conditions in which a person, animal, or
plant lives or operates. Look up other words that have the same meaning as
environment. Did you find it to mean: habitat, territory, domain,
surroundings?

You are going to read the following passage to the learners to test their
listening skills and the ability to get main ideas from spoken articles. Before
you read, write the following questions on the board for them to read them
before listening to you. After you have read the article twice, allow them to
write the answers to the passage. Make sure that they do not write as you
read so as to train them to listen attentively.

Questions for the Listening Passage
1. Name the three things that make up our environment.
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2. How do cars pollute the air?
3. Name the three things that cause soil pollution.
4. Whatis causing problems on Lake Victoria?

Protecting our Environment
Ask them to read the following and have a discussion with them.

Our environment consists of the air we breathe, the lakes, rivers and water
resources we use for drinking and watering our crops, and the soil we grow
our crops in. Almost everything we do has some effect on our environment.
Sometimes we improve our environment, but usually what we do makes it
deteriorate. We must think about how we can conserve and improve the
environment, rather than pollute and destroy it.

Air pollution is caused by smoke from factory chimneys, by the dirty, smelly
smoke that comes from the exhausts of vehicles, especially old ones and by
the smoke from burning rubbish or the burning of waste when forests are
cleared and trees cut down for timber and charcoal.

Soil pollution is caused by using too many chemical fertilisers by over grazing
and by dumping refuse, especially garbage which contains polythene bags
(buveera), which do not rot when thrown away.

Water pollution is caused by the drainage of chemicals and fertilisers into our
lakes and rivers and by the discharge of untreated industrial waste and
human waste into our rivers and wetlands. This encourages the growth of
weeds such as water hyacinth, which is causing problems in places such as
Lake Victoria where it is stifling the fish.

Activity 6.2: Read and respond
Discuss with the learners that pollution is now a global concern and even here

in Uganda, we have started getting affected by its effects. After the discussion
ask them to read the extract below and before they answer the questions that
follow, have another discussion on the extract.

Pollution in Uganda

Pollution is said to be the biggest killer in developing countries.
Contaminated air, water and soil claim millions of lives every year. And with
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rapid urbanization and economic growth come fears that these numbers will
only rise in years to come. In Uganda, the effects of pollution on people are
becoming more visible.

The World Health Organization (WHO) says more than 8 million people die
around the world each year as a result of living in a polluted environment. In
Kampala, Dr. Kiggundu Tamale said the effects of air pollution are becoming
more and more noticeable.

“Air pollution has become one of the biggest challenges faced in Uganda,
especially in urban centres... In Uganda, the main cause of air pollution is
transport, especially rapid motorisation that is being experienced in urban
areas. But then there are other causes, like mining and open waste burning,”
said Dr. Tamale.

Doctors say it is often difficult to tie someone's health problems specifically
to air pollution. In recent years, though, doctors in Uganda have seen an
increase in the number of patients with lung problems.

Dr. William Worodria said air pollution has multiple effects.

“And particularly the lungs, the heart and other body systems. In the lungs
you may have chronic lung disease, like bronchial asthma and chronic
obstructed lung diseases. Even lung cancer has been reported to be
associated with air pollution,” said Dr. Worodria.

Worldwide, the WHO says pollution kills more people than malaria, HIV/AIDS
and tuberculosis combined. Yet, the population often remains not protected
from pollution by government.

Studies by Ugandan scientists suggest about 14 percent of children between
the ages of 8 and 14 living in Kampala have bronchial asthma. Dr. Worodria
said researchers found similar results in one of Uganda's rural districts.

“They looked at other forms of pollution, which include indoor pollution from
smoke and other things and again about 14 percent of inhabitants of that
rural district had some form of chronic obstructed lung diseases,” he said.
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Scientists and health officials say, one of the reasons air pollution is not a
higher priority is that it s less visible than other problems.

"For example, if you have a poor road infrastructure, this is visible enough. If
you don’t have electricity, this is visible. So our politicians tend to focus more
on problems that are visible. But air pollution is less visible and, therefore,
our decision makers or policy makers do not see it as very important,” said
Dr. Tamale.

Recently, however, Ugandan health officials and the government have started
a campaign to raise awareness about lung disease caused by air pollution.

One suggested approach includes trying to get people out of their cars and
walking, before Uganda becomes congested not only by cars but by their
exhaust fumes.

Serginho Roosblad February 18,2015
Questions

Expected Responses

1. According to this passage, what is the cause of millions of deaths every
year? Pollution

2. Wherein Uganda is the biggest problem of air pollution being faced? In
the urban areas.

3. What are the 2 main causes of air pollution in Uganda? Transport, open
space burning, indoor smoke, mining.

4. Which type of disease has become common in Uganda as a result of air
pollution? Chronic lung disease/bronchial asthma/chronic obstructed
lung diseases/lung cancer

5. What is the cause of lung diseases in the rural areas? Indoor pollution
from smoke

6. What is the danger of having many cars in the urban areas of Uganda
like Kampala? It has increased exhaust fumes which have brought
about air pollution.

7. What, according to the passage, is the advantage of walking rather
than using a car? It gives people the opportunity to exercise and
therefore keep fit.

8. What are the other dangers of pollution if any? It raises the cost on
medical bills/It affects both the young and the old.
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Activity 6. 4

Air Pollution

Figure 6.1: Air Pollution

Water Pollution

Figure 6.2: Water Pollution Figure 6.3: Soil Pollution

Ask learners to study the three photographs above and discuss as a class.
There are 3 main types of pollution namely air, water and soil pollution. Find
out if they know the effects of pollution on our lives. Let them then read the
passage below and find out the effects of pollution on us.

The Effects of Pollution on People

Pollution effects are indeed many and wide-ranging.
There is no doubt that excessive levels of pollution are causing a lot of
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damage to human and animal health, tropical rainforests, as well as the
wider environment.

Figure 6.4: Playing with pollution

All types of pollution - air, water and soil pollution - have an impact on the
living environment.

The effects in living organisms may range from mild discomfort to serious
diseases such as cancer, to physical deformities, such as extra or missing
limbs in frogs.

Experts admit that pollution effects are quite often underestimated and that
more research is needed to understand the connections between pollution
and its effects on all life forms.

Environmental Pollution Effects on Humans

We know that pollution causes not only physical disabilities but also
psychological and behavioural disorders in people.

The following pollution effects on humans have been reported:
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Air Pollution Effects

e Reduced lung functioning

e Irritation of eyes, nose, mouth and throat

e Asthma attacks

e Respiratory symptoms, such as coughing and wheezing
e Increased respiratory disease, such as bronchitis

e Reduced energy levels

e Headaches and dizziness

e Disruption of endocrine, reproductive and immune systems
e Neurobehavioral disorders

e Cardiovascular problems

e Cancer

e Premature death

Water Pollution Effects

Waterborne diseases caused by polluted drinking water:

e Typhoid

e Hookworm
Waterborne diseases caused by polluted beach water:

e Rashes, ear ache, pink eye

e Respiratory infections

e Hepatitis, encephalitis, gastroenteritis, diarrhoea, vomiting, and

stomach aches

There are conditions related to water polluted by chemicals, such as
pesticides, hydrocarbons, persistent organic pollutants, heavy metals, etc.
such conditions can lead to some of these:

e Cancer
e Hormonal problems that can disrupt reproductive and developmental
processes

e Damage to the nervous system
e Liverand kidney damage

Water pollution causes problems to every category of human beings.

e To the unborn it may cause neurological problems including slower
reflexes, learning deficits, delayed or incomplete mental
development, autism and brain damage.
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e In aging adults: Parkinson’s disease, multiple sclerosis, Alzheimer’s
disease, heart disease, and even death.

Soil Pollution Effects

Most of the pollution in the soil relates to the metals found in particular
places. Research has been recorded showing that this type of pollution
causes health problems which include cancers such as leukaemia. Other
minerals also affect human beings, for example:

e Lead in soil is especially hazardous for young children causing
developmental damage to the brain.
e Mercury can increase the risk of kidney damage.
e Cyclodienes can lead to liver toxicity.
Soil pollution can also cause neuromuscular blockage, as well as depression
of the central nervous system, headaches, nausea, fatigue, eye irritation and
skin rash.

Written by: Irina Gray of Tropical-Rainforest-Animals.com Publication Date:
April 2008 Updates: October 2012 © Irina Gray & Tropical-Rainforest-
Animals.com

You may use the Internet to get alternative texts about the types of pollution.

Now guide the learners to write a summary of about eight sentences, about
the effects of each type of pollution on human lives. Encourage them to use
their own words as much as possible.

Now that your learners have learnt about pollution on our lives, let them
using the information above or any other from the library or the Internet

present their findings in a table as shown below.

Table 6.1: Effects of pollution on our lives

Type of Effect on Humans
pollution
Soil e Developmental damage to the brain.

e Kidney damage.

e Liver toxicity.

e neuromuscular blockage

e headaches, nausea, fatigue, eye irritation and skin rash
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Air e Reduced lung functioning

e Irritation of eyes, nose, mouth and throat

e Asthma attacks

e Respiratory symptoms, such as coughing and wheezing
e Increased respiratory disease, such as bronchitis

e Reduced energy levels

Water e Inthe aged: Parkinson’s disease, multiple sclerosis,
Alzheimer’s disease, heart disease, and even death.

e Inchildren: slower reflexes, learning deficits, delayed or
incomplete mental development, autism and brain
damage.

Activity 6.6: In my opinion

Your class together with you have read much about our environment, the
causes of pollution and the effects that it has on life. In pairs, ask them to
discuss what they think should be done to stop the pollution of the air, water
and the soil.

After the discussion, let them write down in their exercise books what they
have agreed should be done. What they are going to give are their own
opinions and so this is how they will be expected to write their sentences:

- In my opinion, every home should contribute towards their rubbish
disposal.
- In my view, factories should have proper disposal places for their waste.

Activity 6.7: Use of modal verbs

You are going to introduce the learners to Perfect modals by looking at the
way they are used in the different sentences as given in parts A-C. Discuss the
difference and ask them to generate their own after each of the sections.

A. Ask the learners to look at this sentence:
(@) We ought to solve the problem of pollution in our community. In
which tense is this sentence written, past, future or present?
Then compare it with the following sentence:
(b) We ought to have solved the problem of pollution in our community.




LEARNER’S TEXTBOOK FOR ENGLISH
LANGUAGE AND LITERATURE IN ENGLISH

Ask them if this is a suggestion or a complaint.

B. Now let them compare these two sentences below:
(@) We shouldn’t burn polythene bags; it pollutes the air.
(b) We shouldn’t have burnt polythene bags, now our people are
suffering from lung diseases.

One sentence offers advice; the other sentence does not offer advice because
itis too late! Ask them which sentence is which.

Let them compare these two sentences:
(@) We could stop air pollution if we planted more trees.
(b) We could have stopped some of the air pollution, but we didn’t think
of planting more trees.

Ask them which sentence says it is too late to stop the air pollution.

C. They should compare these two sentences:
(@) Itwould be a good idea not to pollute our lake.
(b) 1t would have been a good idea not to pollute our lake.

Then ask them which sentence says the lake has already been polluted.

Now ask them to read this dialogue and choose the correct form of the
verbs in brackets in their exercise books and discuss the answers as they
mark each other’s work.

Expected Responses
A. Proper disposal of wastes is something that the government should
have (promoted) many years ago. Now it is too late!
B. Idisagree, my friend. Of course, it (would have been) better to start
years ago, but itis never too late!

A. Perhaps you’re right. Anyway, the government (ought to start) right
now, or it will be too late!

B. Why only the government? What about us? Now we know more about
the causes and effects of pollution, we (could help) ourselves.

A. What (could we do)?
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B. Dispose of waste properly; not pollute our rivers and lakes - all the
things that we (should have done), but didn’t. Now is our chance to
change our ways!

Activity 6.8: Write

Ask the learners to complete these sentences with a suitable modal together
with the correct form of the verb in brackets.

Expected Responses

o

That was the wrong way to do it. You should have done it like this.

b. There were several possibilities: we could have bought a smaller one,
for example.

c. I don’t know what you will decide, but in your position | would not
have gone to the meeting.

d. Our father would have planted more trees if he had understood the
part they play in cleaning the air that we breathe in.

e. Ithinkthatin future we have to follow the government’s advice.

f.  We have already bought some small trees, so one thing we have to do

is use them to replace the trees we cut down.

Complete the following sentences by choosing the appropriate form of
the words given in the brackets.

Expected Responses

1) After being diagnosed with cancer, she realised that her life would
never be the same.

2) We should boil the water we drink.

3) Although we tried very hard to persuade him, he would not stop
throwing plastic bottles through the car window.

4) Secondary school students of English ought to spend several hours
each week reading novels.

Complete these sentences with the correct modals.
a. Wesetoutearly so that we ... arrive early.
She ... go without food part of the day to save for school fees.
c. Inourschoolthe prefects ... guide the new students to all places on
the first day of the term.
d. ...you letus go to church on Christmas day this year?
e. They...not go home as it was raining.
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Change the verbs in the brackets to the correct tense to complete the
following sentences.

Expected Responses

i) She has been married for ten years now and they have not broken up.

ii) My brother had been in the US for five years by the time he invited me
to visit him.

iii) Nowadays most African countries are members of the African Union.

iv) Uganda has been independent since 1962.

v) Easter does not come on the same date every year.

Activity 6. 9: Literature

Use any literature materials which may be available around your school, and
is suitable for the learners at this level to handle this activity.

A story tells the reader
what happens (the events
that take place)

A plot tells the reader why
what happens does happen
(the cause and effect)

Now ask them to make brief notes on the following:
1. Thecharacters/people in the book that you have been reading. What
they do and their behaviour.
2. Thestory/plot, giving the events that take place.

POETRY
Look for two poems, one by a poet from the western world and another
written in Africa and ask the learners to read in groups so as to identify:
e The mainideas which are called themes, in the poems.
e Theway in which the poems are written.
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e The main differences between the poem written by Africans and that
written by non-Africans.

1. Discuss the differences and let the learners know that each of the
poems is different according to the different situations.

ACTIVITY OF INTEGRATION

Keeping the environment clean is now an important issue for discussion
everywhere in the world. You have read and listened to the dangers that will
arise if we continue to disregard this matter. Your school has started a
campaign to ensure that the school environment is kept clean so that you
study in a healthy environment.

1. Write a letter telling a friend you were with at primary school what you
have learnt about keeping the environment clean and the dangers of not
doing so.

2. In the letter give how you preserve the environment in your new school.
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CHAPTER 7

URBAN AND RURAL LIFE

Introduction
In this chapter, the learners should be able to respond to issues related to

urban and rural life. Use regular and irregular verbs, adverbs, sentence
connectors and conjunctions, adjectives and conditionals to create

imaginative accounts of life in either setting.

Teacher Preparation

The following are the materials which you will need to prepare and teach this
chapter.

Dictionary

Thesaurus

[llustrations, newspaper articles about rural and urban life.
Texts in form of poems/plays/prose
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Key words Learning Outcomes
urban In this chapter the learner should be able to:
rural e state advantages and disadvantages of
advantages urban and rural life.
disadvantages e participate in conversations/role-plays
regular about rural and urban life.
irregular e appreciate written accounts of young
consonant sounds , . .
) people’s experiences of success in
adverbs of time, manner and . .
different settings.
frequency . .
e utilise regular and irregular verbs.
connectors _
conjunctions e articulate consonants sounds that are

superlatives
comparatives
conditionals
verb forms

often confused.

e carry out a debate on a motion related to
rural/urban life.

e use adverbs of time, manner and
frequency.

e employ the appropriate vocabulary and
tenses.

e support his/her views in writing.

e use sentence connectors and
conjunctions.

e compare poems with a similar theme.

e analyse their response to poetry with
reference to a particular poem.

Activity 7.1: Listen and Say

Inform the learners that some people live in the urban areas while others live
in the rural areas. There are both advantages and disadvantages of living in

either area as the learners may already know. Ask them to read the two

poems from the different settings to learn more. Inform them to take note of

the message and the way in which it is written as they read.

Let them read the poem aloud to a partner and go round the class taking note

of the pronunciation of the words. You may ask some of them to come to the

front of the class and read aloud.
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LIFE IN THE URBAN AREA

Figure 7.1: Urban life
Urban Life

People shouting

Factory pollution

People rushing for the bus.

An accident here.
Vehicle inspection there.
Hooters - non-stop.
Thin dogs wander
Through dirt and litter.
Water comes from a tap.

You hardly see a rabbit

or a buck.

You never see real darkness.
You pay for everything.

Your food, your fun,

And people

Keep spitting on the pavement.
(By Webster Mubonwa)
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The Village

7.2: Village life
Kanyariri, village of Toil,

Village of unending work.

Like a never drying spring

Old women dark and bent

Trudge along with their hoes

To plots of weedy maize,

Young wives like donkeys

From cock crow to setting of the sun

Go about their timeless duties

Their scraggy figures like bows setin a row,
Plod up and down the rolling village farms
With loads on their backs

And babies tied to their bellies...

(By Marma Gashe)

Activity 7.2: Write
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After reading the poems, let them answer the questions below. Go through
the answers with the whole class or taking the books for marking.

Questions about the Two Poems
Expected Responses

1. From the two given poems give the points which help you to get a true
picture of life as it really is in either the town or the village.
Urban life: People shouting, factory pollution, people rushing for the bus,
accidents, hooting of horns, thin dogs wandering, dirt and litter, no
animals like rabbits or bucks, lights everywhere, everything is bought and
you see people spitting on the pavements.
Village life: unending work, old women dark and bent working on the
land, young wives work like donkeys, from cock crow to setting of the sun
with babies tied to their bellies.

2. Which of the places would you prefer to be in and why? The answers of
the learners should be convincing in the way they use the language.

3. Look at the adjectives in this box and put them in a table as shown. An
example has been given to guide you.

7.1 Expected responses

Urban life Village life

Noisy hard

Fun exhausting

Relaxed busy

expensive cheap

Polluted clean

dangerous safe

Difficult monotonous
Activity 7.3

Working with a partner, ask the learners to list five advantages and five
disadvantages of rural life and urban life.
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Many people live either in the urban or rural settings. However, there are also
those who wish they could change places and be somewhere else. Ask the
learners to discuss the reasons why some people may want to change from
the rural to the urban or vice versa.

In groups, let them share the experiences of people who have moved from
one setting to another and some of the factors that could have led to their
movement and ask them to share with the whole class.

Activity 7.4: Debate

You have, with your class, now discussed much about urban life and rural life.
Prepare the class to participate in a debate. Remind them to identify the
proposers or opposers. Agree on the motion for the debate.

Activity 7.5: The use of the future tense

The learners are now are going to look at the different forms of the future
simple tense. Here are sentences that provide the ways in which the future
tense may be used:

1. Ishall get my salary tomorrow.
I will get my salary tomorrow.

I’ll get my salary tomorrow.
I’m going to get my salary tomorrow.
I’m getting my salary tomorrow.
| get my salary tomorrow.
7. Tllbe getting my salary tomorrow.
An important rule about the use of the future tense is as follows: Do not use
‘shall’ except with I and we. Note that ‘will’ can also be used with ‘we’.

o vk whw

For example:
1. Ishall be going to Arua next week.
Mary will be going to town with John.
We shall have supper at seven in the evening.
I will be visiting my parents during the Easter break.
We shall visit the children in April.

o kW
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Activity 7.6: Work on your own

Now ask the learners to do the exercie below to practise the use of the future
tense.

Choose between ‘will’ and ‘shall’ according to the general rule that you
have just learnt above.

Expected Responses
1. Weshallbe sorry to leave the village.
2. Eriawill have to stay in the city this holiday.
3. Everyone will know that | have failed to live in the city.
4. You will need somebody to take me to the village.
5. Cattle farming will bring him plenty of money, now that he is back in

the village.
The rain will spoil everything that we have done.

7. We shall be able to judge for ourselves how they manage life in the
city.

Activity 7.7

Now that they have learnt about the three different forms of expressing the
future let them try out the following summary exercise.

Choose the alternative which best suits the sentence as a whole.

Expected Responses
1. Don’teatany more, or you’ll fall sick.
2. ‘lthink I’ll have a bath,’ said mother.
3. Heis putting his hand up because he is going to ask a question.
4. Open the cupboard and you’ll find a piece of string on the left-hand
side.
The wind is rising. There is going to be a storm.
I'shall be very pleased to see you at any time.
7. Ifyou do not eat or drink, you will fall sick.

o o

Fill in the blanks in the dialogue below using either shall or will correctly.
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i)  Theresa: Where will you go for your holidays?

ii) Bernadette: | shall go home to spend the holidays with my parents.

iii) Theresa: Do you think you will be able to do your homework?

iv) Bernadette: | shall try to otherwise | shall be in trouble with the
teachers.

v)  Theresa: You will have to do the work during the day since there is no
electricity in your village yet.

vi) Bernadette: Right, shall we start on it now before | leave for the
village.

vii) Theresa: Okay. But | shall not be able to stay long. | need to look after
my little brothers at home.

Activity 7.8

The Use of ‘going to’

The use of ‘going to’ can be called ‘the future of anticipation.’ In this case you
know in advance that it is going to happen, because of something you can see
or feel now. Here are a few examples to share with the class:

1. I’'m going to sneeze. Although the sneezing is going to take place in the
future, this statement tells us how the speaker is feeling right now in
the present.

2. That tree’s going to fall. This statement means that the speaker
perhaps has seen it swaying or has heard it crack now in the present.

3. She’s going to have a baby. The baby is coming in the future but the
speaker by looking at the pregnant state of the woman now can
anticipate the future.

You may generate other sentences with the class before giving them the
exercise below.

Change the following sentences into the ‘going to’ form of the future

John is going to be waiting for us there.

We are going to write the invitation letters in the afternoon.
Heis going to lend me the money to go to the village.

My father is going to build a new house in the city.

Eall A
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5. I'mafraid it is going to cost a lot of money.

They are going to grow beans in their garden.
We are going to work harder next year.
The dining-room is going to be painted next week.

v LN

I am going to have three weeks holiday this year.
10. Our house in the village is going to be pulled down soon.

LITERATURE

In pairs ask the learners to read the poem below aloud.
Life in our village

In our little village

When elders are around

Boys must not look at girls
And girls must not look at boys
Because the elders say

That is not good.

Even when night comes
Boys must play separately.
Girls must play separately,
But humanity is weak

So boys and girls meet.

The boys play hide and seek

And the girls play hide and seek.

The boys know where the girls hide

And the girls know where the boys hide-
So in their hide and seek,

Boys seek girls,

And each to each sing

Songs of love.
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MARKWEI MARTIE, Ghana

1. After reading the poem, ask them to discuss with a partner the
differences between a poem, story and a play and write down these
differences and share them with another pair.

2. Now ask them to compose a poem of their own about either urban or
rural life.

ACTIVITY OF INTEGRATION

Your school has learners from both the rural and urban settings. You have
learnt about the benefits of both settings and you have been asked to talk to
the rest of the school about the benefits so as to remove the bias that the
urban area is better than the rural.

1. Write an article in which you give three benefits of living in the rural and
urban settings as a way of showing that both settings are okay as long as
you make use of what is there.

2. Useregular and irregular verbs, adverbs and adjectives correctly in your
article.
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CHAPTER 8

TRAVEL

DIFFERENT MEANS OF TRAVEL

Introduction

In this chapter, the learners should be able use adverbs, adjectives,
conjunctions, real and unreal conditionals to respond to experiences related
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to travelling such as means of transport, filling in travel documents, making
reservations and giving directions.

Teacher Preparation

The following are the materials which you will need to prepare and teach this
chapter.

e dictionary

e thesaurus

e copies a newsletter, newspapers, articles, forms about travel

e textsinform of poems/plays/prose

Key Words Learning Outcomes
travel By the end of this Chapter the learner should be
travel instructions able to:

e employ appropriate vocabulary and language

travellers ‘ .

Land l to describe travel experiences.
rea a.n. unrea e employ adverbs ad adjectives related to the
conditionals

topic appropriately.
travel announcements

travel symbols
reservations
formal letter

e comprehend travelinstructions given orally
and in writing.

e understand specific details in broadcast
information related to travel.

e obtaininformation while travelling from other
travellers and officials.

e apply action verbs related to giving directions
correctly.

o fillin application forms correctly.

e make reservations using different media and
for different purposes.

e identify the language of different greetings
cards.

e examine the themes and techniques of a range
of selected plays using basic drama
terminologies.

e analyse events in plays to deepen
understanding of themes and characters and
to enrich a performance.
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ACTIVITY 8.1: Listen

You are going to read to the class an experience of a young person like them,
who travelled far from home for the first time. Before they listen to you, write
the questions on the board which have also been given in their textbooks.
After you have read it twice, allow them to write down the answers. Make sure
that they do not write as you read so as to train them to listen attentively.

Moving from Kisoro to Norway

My name is Byaruhanga Allan. | was born and raised in a remote village of
Kisoro. Our place is at the foot of the Muhabura Mountains in south western
Uganda. It is hilly and usually very cold in this part of the country.

Since it is a remote area many people have moved away and gone to study or
to work in other parts of the country, especially in the capital city of Kampala.
We also have a few who have left the country all together and gone abroad.

I longed to be like them and studied hard because | knew that it was through
education that I would be able to achieve my dream. Hard work paid off when
| passed with flying colours after my senior six. The District Education Officer
advised me to apply for a scholarship in Europe to pursue an engineering
course. The application was granted and | was to study in Stavanger in
Norway for a period of five years.

| had one month in which to prepare myself. | had to get a passport and a visa
which were a requirement for me to travel. | was to travel by air from Entebbe
to Norway and the thought of it both excited and scared me. | also had to get
vaccinated against yellow fever and hepatitis B.

The day finally came and | moved from Kisoro to Kampala by bus, then from
Kampala to Entebbe airport by taxi and finally from Entebbe to Amsterdam
then to Stavanger in Norway by aeroplane. It was the longest journey | had
ever made, for the flight took ten hours because of the connection | had to
make at Amsterdam. | finally got there and it was so different from my home
district of Kisoro. My experiences in Norway will be a story for another day!
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After you have read this extract give the learners time to respond individually
to the questions below. Ask them to exchange their books and then guide
them as they share the responses. Remind them of the importance of
integrity when they mark their own work.

Questions
Expected Responses

1. Where did the writer go for further studies? He went to Stavanger in
Norway.

2. What were his feelings as he prepared for the journey? He was both
scared and excited.

3. What two things did he have to do before he could leave his country?
He needed to get a passport, a visa and vaccination. (They should give
any tow from this list)

4. What means of transport did he use? He went by air/ He used an
aeroplane.

5. How long was the flight? It was ten hours.

Activity 8. 2: Group work

In groups ask the learners to discuss:

e the means of transport that there are in terms of comfort and speed.
e the means of transport that you would prefer when going for

a. ashortjourney for example from your home to Kampala.
b. alongone for example from your home to your village in another
district.
Let them write their answers, and then later present to the rest of the learners
in class.

Activity 8. 3: Speech work

/o] [p/

Guide the learners to read the following pairs with a partner as you
move round the class listening to the difference in sound between
them.
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/b/ Ip/

Big Pig

Bin Pin

Bill Pill

Best Pest

Robe Rope

Rib Rip

Ask them to make three sentences using each of the pair of words in
the table.

For example:

Take the big pig to the market today.
NOTE: You may use recorded sounds to help the learners with the

pronunciation of the confusing sounds.

Activity 8.4: Work with words

Riddles are one of the interesting ways of tasking the learners to use their
brains to solve problems. Here are some of the examples to use with your
class.

Who am I?
1. 1am made of metal and yet I am light enough to be used in the air to
move people from one place to another. Who am I?
2. | am used to transport people and things especially in the villages.
You cannot ride me up hill but it is easy downhill. Who am I?

Expected Responses
1. Anaeroplane
2. Abicycle
Now in groups ask the learners to compose their own riddles about means of

transport while the rest provide the solutions.

You may ask them to use the Internet to get more riddles and share with a
partner. But remind them to only get those related to the chapter.
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Activity 8. 5: Speech work

Ik, [ uf

Here are more of the words whose sounds are easily confused. Ask
the learners to read them with a partner while you go round the
class listening to the difference between their sounds.

Ikl fuf
Buck Bug
Dug Duck
League Leak
Pig Pick

Plug Pluck
Lug Luck

Now after they have presented to the whole class, ask them to
compose three sentences using any pair to show that they have
learnt the differences between the words.

For example:

The duck dug a hole in the pond.

Activity 8.6: Dialogue

Now it is time for dialogue. Ask the class to first read the following dialogue
silently, then get volunteers to come and present in front of the class.
Remember to give comments at the end of each presentation and not during
to avoid killing their self-esteem.

Musa: How are you Rupert? Why are you in a hurry and where are you going?

Rupert: Musa, I’'m supposed to be leaving for Mombasa tomorrow and I’'m
going to the bus terminal to pay for my ticket.

Musa: What type of ticket is that? | didn’t know that one needs a ticket when
travellingin a bus.

Rupert: You need to pay for your seat before the travel day. This is called
booking.

Musa: What would happen if I just got to the stage and got onto the bus and
paid after getting my seating?

Rupert: For buses travelling long journeys like the one I’'m planning to make,
you would not be allowed to board if you did not book earlier.

Musa: How long is the journey from Kampala to Mombasa?
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Rupert: | have been told that it will take us 2 days but we shall have stops in
between the journey.

Musa: Wow! That is really a long journey! Make sure that you move with a
novel to read and a camera to take pictures of some of the interesting
features along the way.

Rupert: Thanks Musa for the reminder. | just need to get a book to read
otherwise my phone has a camera that | will use.

Musa: Wish you a safe journey and as they say in Kenya ‘safari njema!’

Rupert: Thanks Musa and ‘Asante saana tutawonana weki njema.’

Activity 8.7: Read and comprehend

1. AIRPORT ANNOUNCEMENT

This is an announcement for Passengers on flight number 17 bound for
Entebbe with stops in Nairobi and Kigali. The departure gate has been
changed to gate 30B. There will be a slight delay in the departure time due to
severe weather outside. The ground crew is in the process of fuelling the
plane in preparation for departure. There is a promotion running today so we
are offering complimentary tickets to a few passengers willing to fly first
class. We should be boarding in about a quarter to the hour. Thank you for
your patience.

Discuss the announcement above then ask the learners to look up the
meanings of the words that are underlined in the passage above.

2. TRAIN ANNOUNCEMENT

This is another announcement but this time at the railway station. Discuss it
after they have read it.
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@

Figure 8.1: A Train Announcement

“This train is made up of six carriages. We would like to remind passengers that
a no-smoking policy is in force on this train. Please ensure that you have taken
all your belongings with you when you exit the train. Thank you for using
Uganda Railways and enjoy your ride. Thank you.”

Now ask them to identify the similarities and differences between the two
announcements and write their answers in their exercise books.

Activity 8.8: Role play asking for directions

Your learners are going to ‘role play’ how to ask for directions. When we are
travelling sometimes we may not be very sure of where we are going. It is
always safe to ask for directions. However, how you ask may determine the
help that you get. It is important to use polite language when requesting for
help. Remind the learners that they learnt much about polite language in
their primary school and it is still important even at the secondary level.

Ask them to read the dialogue below and note how polite language is used
and then write a dialogue of their own using phrases like May I... /Can I...
/please.../if possible | would like to...

Girl: Excuse me sir, can you please direct me to the bus going to Arua?

Man: The buses are on your right after the market that is just after the post
office.

Girl: Do you know how much it costs to get to Arua?
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Man: It is 50.000/= if you are going to Arua town but you will need to find out
the fare because | was there last year and the fare could be different now.
Girl: Oh my God! | don’t think | have enough money. Please sir, if possible |
would like to use your phone to call my brother.

Man: Here you are but be quick for | have to go to work.

Girl: Thank yous sir.

Girl: Here you are sir, he is coming to the park to give me the money. Thank
you once again.

Man: You are welcome and have a safe journey.

Activity 8.9: Speech work

Iel 1Y

Ask the learners to read the following pairs with a partner and go
round the class listening to the way they sound them.

Road Load
Rice Lice
Right Light
Rake Lake
Play Pray
Rock Lock

Now ask them to generate three sentences using any pair to show
that they know the differences between the words.

For example: You need to use the right light to read.

Activity 8.10: Read and Write

A Travel Guide Book
Discuss the following information with the learners.

A guide book or travel guide is "a book of information about a place, used by
visitors or tourists". Travel guides can also take the form of travel websites
such as the free and open Wikivoyage. It will usually include full details
relating to accommodation, restaurants, transportation, and activities. Below
is an example of information which one would find in a guide book. Let them
read the information and answer the questions that follow.
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Figure 8.2: Amap

Burundi
On the shores of Lake Tanganyika, it is the beating heart of Africa. Holds the
source of the famous Nile River.

Djibouti Small country across the Gulf of Aden from Yemen and largely
Arabicin nature.

Eritrea

This is a relatively small nation and has heavy Arab and African influences.
Ethiopia

Africa's second largest population; an old Christian country, home to castles,
beautiful monasteries, and wonderful food

Kenya
Known for its world-class safaris and beautiful beaches
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Rwanda
Gorillas in the mist

Somalia

Despite dangers from pirates, Somalia has many wondrous beaches as it has
the longest coastline in Africa. The country also has some game parks to the
south.

Tanzania
Mt. Kilimanjaro and major game parks

Uganda
Wildlife abounds and this is the best place for treks into the Congolese

jungle. to visit the nearly extinct mountain gorillas.

Islands
Seychelles, Madagascar, Mauritius, Mayotte, Europa, Vamizi, Comoros,
Reunion

After reading, let them answer the questions that follow.
Expected Responses

1. Of what use is a guide book? It helps travellers know more about a
place, how to travel and where to stay.

2. What is another name for a guide book? It may be called a travel
guide.

3. What type of travellers will need a guide book? Those travelling to
foreign countries or to places which they have not been to.

4. Which are the countries mentioned in this guide book? Burundi,
Rwanda, Uganda, Tanzania, Kenya, Djibouti, Ethiopia, Eritrea and
Somalia.

5. Mention 2 things written about Uganda in this guide? It is the best
place for treks into the Congolese jungle and to the mountain
gorillas and there is lots of wildlife.

6. Look at the map in this guide and write the features that have been
used. Lakes, islands, the different countries

7. Which of the destinations mentioned would you like to visit and
why? Any answer from the learners with convincing reasons will be
accepted. But the country should be one of those mentioned in
number 4 above.
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Activity 8.9: Filling in a form

" Welcome to the Pearl of Africa

o1 e SIS

b ‘ = S

Figure 8.3: Entebbe International Airport

Find out if the learners have ever had to fill in a form. This could have been
when they joined this school. Inform them that if one is to travel outside the
country they will need to fill in a form. In this form one is expected to provide
information regarding where they are going, for how long they will be staying
in the country they are visiting, the purpose of the visit and the means of
transport have used.

Use the form below or any that you may have access to and guide the learners
in a discussion on the features on this form. Let them try filling it in, to
practice how to fill in such forms.



LEARNER’'S TEXTBOOK FOR ENGLISH
LANGUAGE AND LITERATURE IN ENGLISH

76624 5 . RI2T766247

wovon il T o e i
T = e = P o o o
1 0 e R = L o
IO s s s 5520 PP I [ 7
OhooOoo0000 5= B 000000000000
OOCO00000000 e —— OLOOEOEO0D
OO-00-0000 8 st e OOO00000000
ONOO000000 === 000> C0—00 0000

0 0 1
o DD TR

o o =

%ST PLA}ZE i ?ORTP:F_EEBAE?HDN !_‘ _‘ ; :
EDULHLD;DDL (.Z)VIJ_ alll_ « o il

Figure 8.4: A travel form

Thereafter ask them the following questions about the form above.

1. Look up the meanings of the following: nationality, place of issue, flight
number, date of expiry, occupation, country of residence.

2. What is meant by arrival and departure card?

3. For what means of transport is this card used and how do you know
this?

Activity 8. 11: Write

When we are planning to stay away from home and in a place like a hotel, we
need to call the hotel and make a booking or reservations. Let them find out
from the dictionary or the Internet what reservations are.

Bookings are made so that when we get to the hotel we do not get
disappointed. Hotels are busy places and many people go there so the
managers need to know and prepare for the guests who are to visit. These
bookings can be made by phone, email, which are modern ways or through
the post office. Below are some of the things one needs to do when making a
bookingin a hotel:




6.

SENIOR ONE

Check rates and book a hotel reservation long before the date when
you will be there.

Use an online/the internet travel site to identify hotels in the place
you are visiting or near a specific attraction.

Determine whether you need a standard room, one-bedroom, two-
bedrooms or something larger.

Confirm your arrival and departure dates as well as how many adults
and children will be staying in the rooms.

Look at the photos and virtual tours available online to get a feel of
what the hotel and its rooms look like.

Book the hotel room online or by phone.

Guide learners to write an imaginary letter to Top of the World Cottages and

Campsite, to make a booking. The letter will be a formal one with all the

features of a formal letter, giving details of the number of people that they

will be travelling with, the number and sizes of the rooms that are needed and
the number of days that they will spend there. Collect their books to check on
the format used, the details given and the language used.

Activity 8.12: Write

Ask the learners if they have ever seen a greetings card by mentioning what is

usually written on it. These are informal messages but wirtten on a card. Ask

learners to bring to the class sample greetings ook for examples of greetings

cards and bring them to the class.
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Figure 8.5: Greeting cards

Greetings cards are also sent by a person who has travelled, to give messages
about how they are and how their holidays are. However, a greetings card
does not have room for a lot of writing so the sender has to be brief but to the
point.

What to Write Inside Greetings Cards

Greetings cards should have a personal tone just like an informal letter.
Below are examples of words that you may share and discuss with the
learners about what is written on a greetings card.
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e With special thanks and much appreciation for the
memorable visit. God bless you.

e Sincere thanks for your extra efforts. | was able to get the
visa and I’m leaving next week.

e Your thoughtfulness is appreciated so much more than
words can say.

e With sincere gratitude for all you have done during my
studies. Thanks so much. God bless you all.

e It was a pleasure talking with you. | hope we can speak
again soon.

e Thanks for your time. If you need anything, don’t hesitate to
call me.

e Thinking of you—hope all is well. We are having fun at the
national park.

e Sorry, | wasn’t able to tell you but | will be away for two
weeks.

e Just touching base with you. | will be travelling back on
Monday. Take care.

e |arrived safely and enjoying my stay with grandma and pa.

e Reaching across the miles to wish you happy holiday season
and wonderful New Year.

e May all your hopes and dreams come true during the New Year
e Hopingyour New Year celebration is the start of a wonderful year
e May your New Year be full of friends, family and fun.

Now ask the learners to imagine they have gone away for a tour in one
part of Uganda that they had not been to. Let them design a greetings
card to a friend to let them know about the tour. Remind them that they
have to be brief and to the point. They may also use ICT to design their
cards.

Activity 8.13: Write

Formal letters

Your class has already learnt how to write an informal letter. Let them refresh
their minds by discussing with a partner what an informal letter is. For this
activity you will take them through what formal letters are and when they are
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used. But first let them look at the example below and discuss with a partner
the different parts of a formal letter. You may prefer if you can to get a real
formal letter and get photocopies and use them to teach the structure of a
formal letter.

The address of the person you ane Your Addres: Should be digplayed
shenild be thir left
jﬂuqu el displayed on in the top right comer
\ /
\ /
\ The date should be
| just below your address on the right

—

T This is the main body of your
\'- Ths

This Is where off; =
[iﬂiﬂjuﬂ:m-rmm

This is where you sign and prink your name

Now ask them to write a formal letter either asking for information from a
tour and travel company about a trip they are supposed to make for a
function outside the country. They should make a booking with a travel
company regarding a journey that they are planning to make.

Remind them to use polite language and to be clear on whatitis
that they want.
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Activity 8.14a: The Real and unreal conditionals

For this Activity 8.14 a, and b, you will have to explain the rules of
using the real and unreal conditionals.

If(1)

If (1) is used when we want to say that something is going to
happen if a certain condition is fulfilled, we normally use a future
simple tense in the main clause and a present tense (simple,
continuous or perfect) in the ‘if’ clause.

It is usually used with the future simple tense and a present tense to
talk about something that may happen if a certain condition is
fulfilled. For example, “I shall go if I have time.”

Exercise

Now ask the learners to complete the following sentences in as many
different ways as they can, using ‘must, ‘need not’, ‘may not’, ‘may’
or ‘can’.

Expected Responses

1. Ifyoudon’t want to see him, you need not go to his place.

2. If he arrives tomorrow, you must tell him that his mother is
in town.

3. If he misses the train, he may not get there in time.

4. If they want to see the doctor, they must set off early in the
morning.

5. If she complains, you may not get what you want from her.

If(2)

If (2) is used when there are conditions that cannot be fulfilled and
then to imagine what might happen if the impossible came true.

If we want to show that the condition is impossible and we are only
imagining the result and not expecting it to come true, we use the
past simple tense in the IF clause and a “would” tense in the main
clause. In such sentences we use ‘were’ instead of ‘was’, which
emphasizes the impossibility.

We use the present/future tense, if the condition sounds likely to
be fulfilled but we want to imagine what might happen if the
impossible happened.
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For example: If he were a river, he would be too lazy to reach the
sea.

Exercise

Let them complete the following sentences in as many different
ways as possible. Note that some are impossible and some are
quite likely.

Expected Responses

1. If I were a king, | would make a difference in the lives of my
people.

If horses had eight legs they would be very fast.

If that cow has a broken leg it will have to be slaughtered.
Unless you tell me | will not be in position to help you

If I lived in London, | would be able to see the queen.

If I was my father, | would love my mother very much.

If I had two heads, | would never get tired.

If I see you this afternoon | will tell you what to do.

© NGk wh

Activity 8.14b

If (3)

In this case all the sentences are in the past to show that what was
supposed to happen did not.

For example:
1. If I had seen him the previous day, | should have told him.
2. If he had gone, | would have gone with him.

When we want to write or talk about things that were supposed to
happen but did not, we use If 3.

For example:

1. If ' had seen him the previous day, | should have told him.
2. If he had gone, | would have gone with him.

Exercise

Ask them to change the following conditions from present or
future time into past time.

Expected Responses
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1. If he goes, | shall go with him. If he had gone, | would have
gone with him.

2. If my mother doesn’t write, | shall send her a greetings card.
If my mother had not written, | would have sent her a
greetings card.

3. Ifthe young man wants to see me, he can come to my office.
If the young man had wanted to see me, he could have
come to my office.

4. |If Eria is late the bus will not wait for him. If Eria had been
late the bus would not have waited for him.

5. If the bus is on time, they will catch the ferry easily. If the
bus had been on time, they would have caught the ferry
easily.

6. If the driver drives carefully, there will be no danger of an
accident. If the driver had driven carefully, there would have
been no danger of an accident.

7. If he goes, he will let us know. If he had gone, he would have
let us know.

8. If she plays netball all day, she will get tired. If she had
played netball all day, she would have been tired.

9. If he doesn’t want to know, he needn’t ask. If he had not
wanted to know, he needn’t have asked.

10. If he learns to swim, his mother will give him a new pen. If
he had learnt to swim, his mother would have given him a
new pen.

Activity 8.15: Language use

Conjunctions

In your primary school, your learners learnt about conjunctions.
Find out if they remember what we use them for and let them give
examples of conjunctions.

Conjunctions are joining words. They are used to join words,
phrases or sentences. Examples of conjunctions are: and, but, or.
These are also known as coordinating conjunctions.

Guide them to join the following sentences using the conjunctions
and, but, and or correctly.

1. All the village children were delighted to see the new class
rooms. They were prepared to go for lessons.




LEARNER’S TEXTBOOK FOR ENGLISH
LANGUAGE AND LITERATURE IN ENGLISH

2. Kato admired the girl. He could not talk to her.

3. Amina could run faster than any of the girls. She did not join
the race.

4. The baby drank the milk. He then lay down and slept.

The second type of conjunctions is called correlative
conjunctions. These join similar words or ideas together. These
conjunctions are always used in pairs. They include:

e ‘both...and’
e ‘either...or

e ‘whether... or’
e ‘enough..to’
e ‘too..to’

e ‘so..that’

e ‘neither... nor’

Generate examples of sentences using the second type of
conjunctions before asking them to try the exercise below.

Rewrite the following as instructed without changing the
meaning.

Expected Responses

1. Simon passed the examinations. Sarah passed the
examination. Both Simon and Sarah passed the
examination.

2. They do not like each other but | invited them to my party.
They do not like each other but | invited both of them.

3. We can travel by bus. We can also go by taxi. We can either
travel by bus or by taxi.

4. 1did not see his sister. And | did not see his brother. | neither
saw his sister nor his brother.

5. Rogers did not know the answer. And Amos did not know the
answer. Neither Rogers nor Amos knew the answer.

6. My new car was not expensive. It was not high class. My car
was neither expensive nor of high class.

7. Mysister is very short. She cannot touch the roof. My sister is
too short to touch the roof.
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8. The athlete is very slow. He cannot win the race. The athlete
is too slow to win the race.

9. My mother is still strong. She can join school. My mother is
strong enough to join school.

10. Their parents did not have a lot of money. They did not take
them to school. Their parents did not have enough money to
take them to school.

Activity 8.16: The Use Adjectives and adverbs

Let learners discuss with a partner and what adjectives and adverbs
are and give examples of each. Examples of such words are:
horrible, short, long, old, bad, slippery, slowly, carefully, often,
well, early.

Discuss with them which are the adjectives and adverbs.

Ask them to write three sentences using adjectives and adverbs
from the list above.

ACTIVITY OF INTEGRATION

The rotary club of Kampala is organising exchange visits for
secondary school students to share experiences of their lives in
secondary school.

1. Write a letter to your mother.

2. Tell her where you will be going, how you are going to travel
and what you need to do before you set off.

3. Remember to use the correct adverbs, adjectives, conjunctions
and the conditionals in your letter.

LITERATURE: DRAMA

In this chapter, you are going to introduce your learners to drama or
plays in literature. Find out what they know about drama. Choosing
a text from those which are available in your school for this level,
introduce them to the following features which are connected to
plays:

e stage directions e monologue

e characters o themes

e dialogue e plot
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CHAPTER9

MY EXPEREINCE IN A SECONDARY SCHOOL

Introduction

In this chapter, the learners should be able to use comparative and
superlative adjectives, possessive and reflexive pronouns and the past tense,
to respond to both oral and written extracts about their experiences and
those of other learners about secondary school life.

Materials and Resources Required
e Dictionary
e Thesaurus
e Texts about experiences in secondary school
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Key Words Learning Outcomes

experience By the end of this Chapter the learner
possessive pronouns should be able to:

reflexive pronouns e identify spoken and written

past tense information, instructions and
comparatives rules about a new school.

superlatives e use possessive and reflexive

pronouns.

e use the simple past tense.

e guide a visitor around the school
and give relevant information.

e compare and contrast schools.

e use the comparative and
superlative forms.

e appreciate oral accounts of the
experiences of other learnersin a
new school.

e analyse their response to poetry
with reference to a particular

poem.

Activity 9.1: Listen and write

Ask them what their experience was like when they first came to their new
school. You may decide to narrate what your experience as a secondary
school student in senior one was so many years ago. Let them discuss with a
partner what their fears and expectations were.

Activity 9.2: Role play

Ask learners to read this role play silently first and later choose which part
they want to take. Then ask pairs to role play the dialogue in front of the
class.
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Peter: Good morningsir.

Parent: Good morning. I’'m trying to get to the head teacher’s office. Can you
please direct me to where it is?

Peter: Yes, | can. Just go down the path and turn right. You will get to the
block which is the administrative block. Go down the corridor and the second
door on your left is the head teacher’s office.

Parent: Thank you very much and what is your name?
Peter: My name is Peter Bukasa and | am the head boy of this school.

Parent: Glad to meet you Peter. | am a new parent to this school and this is
my daughter, Miriam, who is joining the school in Senior 1.

Peter: You are welcome to our school and we hope that Miriam will enjoy
being part of the family of St. Francis Secondary school.

Parent: Thanks for the assistance and God bless you.

Peter: God bless you too.

Activity 9. 3: Language use

Ask the learners to look at the sentences below and read them.
1. Those things he is carrying are mine.
2. This country is theirs as much as it is ours.
3. I have picked enough mangoes, the rest are yours.
4. She borrowed my car this morning because hers is at the garage.
5. Juma claimed that the loaf of bread was his.

Explain to them that the words in italics in the sentences above show that
something belongs to someone. They show possession. These words are
called possessive pronouns.

Now let them complete the following sentences by supplying the correct
possessive pronoun in their exercise books and then go through the answers.
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Expected Responses

1. This desk belongs to me. It is mine.
2. This hall belongs to us. It is ours.

3. This book belongs to you. It is yours.

4. This ruler belongs to Kapere. It s his.

5. This dress belongs to Nankya. It is hers.

6. This ball belongs to the children. It is theirs.
7. This tyre belongs to that car. Itis its tyre.

Activity 9. 4: Write

Ask learners to imagine that they were put in charge of welcoming new
students to the school. Discuss with them what type of guidance they would
want the new students to know. Later ask them to use the points which you
will have written on the board to develop a guide in which they will give
information on:

1. where to find important places like the head teacher’s office, the
classrooms, the dining room, the school canteen and the sick bay. (You
can also draw a map).

2. theschoolrules, mission and vision.

Activity 9. 5: Talk about it

In groups, ask them to compare their new school with the former school and
write down the similarities and differences between the two schools. Let
groups present their work to the class. Inform the learners that regardless of
whether a school is day or boarding they are the same because what is taught
is the same since they all use the national curriculum to teach the learners.

Let them in groups discuss the advantages and disadvantages of both day
and boarding schools. Let them choose a chairperson to manage the
discussions and a secretary who will record and later present the group’s
discussions to the rest of the class.

After the presentations, ask them to write the advantages and disadvantages
of day and boarding schools in their exercise books.

Activity 9. 6: Reflexive pronouns

Ask the learners to look and read the sentences below.
1. We made ourselves comfortable at the party.
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2. This made Tom feel secure and ready to surrender himself to the will
of the group.

And did you get yourself a good house to stay in?

All the boys and girls got themselves books to read from the library.
Sarah hated herself when the accident happened.

W

I love treating myselfto good things.

Explain to them that in the sentences above, the words in italics refer to the
same person(s) mentioned earlier in the same sentence. For example:

We - ourselves

Tom - himself

You - yourself

Boys and girls - themselves

Sarah - herself

| - myself

2w N w N e

The reflexive pronouns in the sentences above are either in singular or in
plural form. That is, myself, himself and herself, are in the singular while
ourselves and themselves are in the plural form.

Now ask them to fill in the gaps in the sentences below with the correct

reflexive pronoun from the box in their exercise books and later go through
their answers.

myself ourselves yourself yourselves himself herself themselves itself J

Expected Responses

1. I dried myself using an old towel.

2. Okello blamed himself for the burned cake.

3. We must always remind ourselves of the school motto.

4. Simon hurt himself badly in the game.

5. The head teacher reminded us to behave ourselves well at the
showground.

6. You can entertain yourself this evening at the National Theatre.
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7. The rat hid itself in the cupboard.
8. “You can do it yourself ,” Ambani told his son.

ACTIVITY OF INTEGRATION

As a result of the excellent performance made by last year’s Senior Four
candidates, the number of Senior One students has increased this year.
However, you as the prefect in charge of welfare have noticed that many of
them are joining boarding school for the first time and they are taking long to
adjust to the new environment.
1. Write a message in the school magazine welcoming the new students
to their new school.
2. Use comparatives and superlatives and reflexive pronouns correctly
in the article.
3. Inyour message make the new students feel welcome and eager to be
part of the school.
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LITERATURE

A Poem about the School

Literature introduces learners to the different ways in which we can write. We
have seen that you may use drama as in the role plays that we have used this
year; we could have stories and poems. The way we decide to write is
determined by what the message is and who it is meant for.

Here is a poem that they will read aloud so as to get the rhythm and the
message. A poem has got verses instead of paragraphs and in each stanza
there are lines instead of sentences. Sometimes the lines are not written in
correct grammar but they still make meaning. After reading it let them
answer the questions below.

First Day at School

A million billion willion miles from home
Waiting for the bell to go.

Why are they all so big, other children?
So Noisy? So much at home they

Must have been born in uniform.

Lived all their lives in playgrounds.
Spent the years inventing games

That don’t let me in. Games

That are rough, that swallow you up.
(First verse of a poem by Roger McGough)

) How many verses does this poem have?
b) How many lines does the poem have?
) Which words in the poem rhyme?
d) Which words do you think are made up by the poet?
) Inone sentence say what you think the poem is about.
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